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CITIZENSHIP 2000 Teacher’s Notes

Teacher’s Notes for Citizenship 2000 (Programmes 1 - 5)

Introduction

These five programmes provide resources to support the new
curriculum for Social, Civic and Political Education in Northern
Ireland. The unit places particular emphasis on the duties,
responsibilities and rights which individuals have as citizens and
examines ways in which young people can play an active role in
the life of the local communities and beyond.
Each of the five programmes concentrates on at least one of the three Key Concepts which
underpin the United Nations’ Charter on Human Rights. These are Pluralism, Social Justice and
Democracy.

Issues and concepts are examined on three levels:

Local (classroom, neighbourhood) National, and Global.

The programmes deal with subject matter which is relevant to the lives of young people in Northern
Ireland and which allows pupils to examine complicated issues from various perspectives.

The programmes try to be positive and inspirational (but not in a naive way) and to foster the
subtext that human rights are everyone’s rights and should be worked out in a democratic and
tolerant way. Students should learn that it is good to have and express opinions and that its healthy
to question other opinions and sources of information in a respectful way.

PROGRAMMES

Teachers’ notes for each of the programmes follow the format:

• Description of programme content
• Some key issues
• Background information
• Suggestions for pre-viewing discussion
• Suggestions for post viewing discussion on programme content, programme

maker’s approach and possible further action
• Contacts, web sites

• The Price of Fashion

• Fermanagh Youth Shadow Council

• Pluralism

• Policing

• Human Rights at School
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The Price of Fashion

This programme looks at aspects of child labour at home and abroad. It explores the complex
relationships between young people in N.I. who buy (or have bought for them) branded sports gear
and young people in developing countries, some of whom make the goods for very low wages. The
programme examines the power of both the teenage consumer and the multinational company and
considers the effectiveness and implications of personal decisions.

The main vehicle for the programme is a discussion hosted by Stephen McCloskey from the One
World Centre for Northern Ireland. The young people reflect on child labour around the world and
on their role (if any) in influencing the behaviour of their peers, governments or multinational clothing
companies.

The programme looks at various examples of young people working in the Third World and in
Northern Ireland. Examples are given of young people labouring in coal mines in Columbia, a
cigarette factory in Bangladesh and clothing factories in India. We also have a more in-depth look
at the production of footballs in a village in Pakistan with contributions from three young workers.

Local situations of work shown include that of Peter, a young mechanic in Belfast who works on his
father’s racing car and of Jim, who helps out in his family’s chip shop and we follow young people to
an Oxfam shop in Belfast to find out about Fair Trade Goods.

The programme does not offer any fast or simple explanations. Instead it puts forward a range of
views and experiences which can be compared and assessed by the viewers.

Some Key Issues

• Children are often unaware of their rights.

• Rights of young people at home and abroad and different expectations young
people may have.

• Child Labour is not always a bad thing

• The power of advertising and the markets:
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Because of modern technology and global markets, links between people are stronger than ever
and decisions made in Northern Ireland can affect people thousands of miles away.

Most development organisations believe that poverty is the main reason for child labour. Most
also believe that the world market gives an unfair advantage to rich countries and has made the
problem of poverty worse.

Background

The UN Convention on the Rights of the Child was first put forward in 1989. Today about 99% of
the World’s children live in countries whose governments have agreed to abide by it. Among the
main articles which concern child labour are Article 19 which states that every child should be
protected

“from all forms of physical or mental violence, injury or abuse, neglect or negligent treatment,
maltreatment or exploitation, including sexual abuse, while in the care of parent(s), legal
guardian(s) or any other person who has the care of the child”

and Article 32 which states that the child has

“the right to be protected from economic exploitation and from performing any work that is likely
to be hazardous or to interfere with the child’s education, or to be harmful to the child’s health or
physical, mental, spiritual, moral or social development.”

In spite of this, children are the most vulnerable group in the world. Approximately 100 million
young people under the age of 15 have to work. These children are often exploited and some
have to work in dangerous conditions. It is also estimated that more than 13 million children die
each year in the Third World because of hunger and disease.

But the issue of child labour is very complex. There are no easy answers. Many young people
are expected to work and are rewarded for it both financially and in terms of their self-esteem.
Often, learning a trade is their education and they are glad to be able to help their families,
especially when the family’s survival may depend on it.

It could be argued that the image of the helpless, carefree child is a modern Western construct
and that not many cultures have the romantic image of childhood found in wealthy industrialised
countries. Imposing our Western values on others could be very dangerous and almost seen as
a form of colonialism. What cannot be denied, however, is that children are very vulnerable to
abuse and economic exploitation especially where there is poverty and unscrupulous business
practices. In the context of globalisation weaker workers, of all ages, are very vulnerable.
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Globalisation

The world’s states and their economies are becoming increasingly integrated, particularly in the
past thirty years. Finance, labour and trade markets continue to merge, with little regard for
territorial boundaries. Major drivers of this process are multinational corporations (who seek new
markets and cheap production areas for their goods) and national governments, particularly
Western ones (which are often manipulated and influenced by big business).

The globalisation of the world’s economy has meant that governments all over the world have
needed to attract foreign investment and production to their countries. However, these
governments have had little control over the practices of the multinationals who do come, or
those who supply the multinationals. The major fear especially in poorer countries is that large
Transnationals will simply leave if the host country has too many regulations (e.g. on wages,
health, safety, environment) and go where it is cheaper to operate. In this type of situation, the
abuse of workers, some of whom are very young, can be common.

Concerned consumers in wealthier countries are in a dilemma If they demand higher wages, and
better conditions or if they boycott certain products, the producers may feel it is not profitable to
make the product or to remain in a particular location, leaving the workers and the country in a
worse position than before. Globalisation means that the links between people world-wide are
much stronger and more complex than before. We all can have a great influence over others so
we need to think carefully about our actions.

Before viewing

• The class could be asked to make a list of words which they think describe the
Third World

• Does anyone in the class work? What do they think of it? Does anyone know the
extent of child labour in the world.

After viewing

• How do the different examples of work compare? Are there examples of bad
practises in Northern Ireland?

• Who actually benefits from different types of work in the long term?

• Do we, because of our culture, have a different view of childhood to people in the
Third World.

• Do we really have a choice when we buy popular brands?

• Do young people in rich countries have more rights than those in poorer countries?

• As global citizens could we or should we do anything about child labour?
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How do we feel about these quotations from people in the programme?

“I work for my Daddy in his chip shop and I work one day a week on a Saturday and some days
if he’s short staffed or something I’ll go in and help him… I like working because it’s interesting
and it helps prepare me for the future. I like it as well because I get money to save up and buy
stuff for myself. I get paid £2.50 an hour. I think it’s OK for the work I do.

“I can save up and put it in the bank - if I needed some stuff like clothes or CDs I’d buy it for
myself. I don’t work with dangerous machinery and I get paid well not like the people in other
countries” - Jim

“I’m responsible for paying for my education - my Father looks after my brothers and sisters
studies. I don’t think children should work because then they become very money minded and
that distracts them and they need their studies. But stitching footballs is a must for us because I
have to pay for my education” - Mohammed

“I know that there are 200,000,000 children under the age of 15 years who spend their waking
hours working either to pay a debt of a parent or to put profits into multinational companies,
banks. For me that is not merely an infringement of the convention of children’s rights but it’s
abhorrent. What child labour does is rob the child of her imagination and her ability to play and
without imagination and without play there is no hope so child labour robs children of hope.” -
Alison Lazarus

“In this competitive world developing countries feel that they have one big weapon, and this one
big weapon is that their labour is cheaper than the labour in other countries. And if they lose this
advantage many of the problems which well wishers in the western world are now pointing to in
developing countries, these problems will not be solved but they will only be exacerbated.” -
Eimear

“It will be ending poverty that will end the issue of child labour where we will differ is how we go
about is ending poverty. What I’m saying is that current policies are not ending poverty they’re
exacerbating inequalities and exacerbating differences between rich and poor.”
- Prof. Vanni Borooah

“I don’t know if I’d shop differently because there’s a lot of pressure from your friends to wear
sports gear and if you don’t wear the stuff that everybody else wears you’re not considered cool
in that you’re sort of left out. But I would try to get people to notice and try to get fair wages and
conditions to work in.” - Daire
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Fermanagh Youth Shadow Council

This programme is an examination of the history and workings of the only youth council of its kind in
Ireland. The camera follows young councillors as they organise, implement and reflect on the
success, or otherwise, of two major campaigns. The programme shows that mere participation in
politics is no guarantee of success but that it is a worthwhile experience for many reasons.

The story begins with a look at the emerging democracies in South Africa (1994) and East Timor
(1999). These situations are compared to the 1998 elections for the first Youth Shadow Council in
Fermanagh, an area which also has a violent past. The election of 30 youth councillors by an
electorate of 8,000 (every student of 14+ in Fermanagh) is portrayed as a significant sign of hope
for the future.

We visit the youth councillors in an important meeting nine months after their election. The main
protagonists in the programme introduce themselves and we learn of two major campaigns which
will form the plot of the story.

Firstly, the students wish to improve leisure services for young people in Fermanagh. To this end,
they are attempting to get bus fares home after school lowered, reduced rates in the local leisure
centre and they may do a deal to lower food prices in McDonald’s. Their second campaign is to
highlight and prevent incidences of sectarian bullying. The bullying campaign will involve the
creation of a special poster and badge - selected from the competition entries of local schools.

During the programme we follow youth councillors from campaign to campaign as they go from
meeting to meeting towards their dramatic conclusions. Throughout, the participants express how
they feel about their role as councillors, about the impact of the television cameras on events and
about the success, or otherwise, of their efforts.

At the end of the programme the global significance of what is happening with the Fermanagh Youth
Shadow Council is highlighted again. We hear reflections on democracy in Fermanagh, Northern
Ireland, South Africa and East Timor. The importance of young people making a positive
contribution is stressed.

Key Issues

• The right of young people to influence decisions which affect them

• Young people making a difference and having a contribution

• The role of the media in influencing the campaigns and adult reaction to cameras
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The Process

All sixteen post-primary schools in Fermanagh plus the Agricultural College, Fermanagh College of
Further Education and the Government Training Centre were invited to take part in the election.
The County of Fermanagh was divided into six electoral regions for the election and voting took
place in each participating institution on Election Day (November 18, 1998)

Voting was by Single Transferable Vote (STV) and by secret ballot. Authentic ballot papers were
specially printed for the election. A ‘count’ system identical to the normal election procedures was
staged centrally in Enniskillen Town Hall and results were posted live on the internet as the count
progressed.

Thirty youth councillors were elected to the first Fermanagh Youth Shadow Council. A Chairperson
and Vice-Chairperson were elected at the first formal meeting of the Youth Shadow Council
(December 7, 1998). Sub Committees of the Youth Shadow Council were be formed around
specific interests and issues to develop policy and take action when required. These sub
committees meet more regularly than the full Youth Shadow Council

Ongoing workshop, training and personal development sessions are held for elected youth
councillors

Discussion before

It would be a good idea to discuss briefly the nature and importance of democracy. Students could
be encouraged to list situations, countries where they feel people have a voice and others where
representation is less effective.

Discussion after

What do you feel about the following quotations from people in the programme? Do you agree? Do
they also relate to your situation?

“I joined the Youth Council because I wanted to make a difference to my community.” - Killian

“I got interested in the Council because I wanted to make a difference, I wanted young people to
have a say, and I felt they weren’t being heard.” - Laura

“I wanted to be a youth councillor because I thought it was something that would give me a lot of
opportunities and make it possible for me to do something for the youth of Fermanagh.” - Michelle

“I wanted to be in the youth council because I believe that power is not shared equally in our society
and I think that young people should really have more of a voice.” - Emma

“I wanted to become a youth councillor because it was an excellent opportunity for young people to
have a voice in local politics.” - Shauna

“I didn’t mean for it to be you know like I’m against you all, I wanted my view to be heard... I wanted
them to listen more than to say “no”. Now a few of them did listen but there was a few people in
there that I was very annoyed with and upset with their attitudes towards my opinion and towards
the opinion of others. But as I said that’s us as councillors that’s not us as people” - Laura
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“They probably were being easy. They probably think that we can’t handle the questions. Maybe
we can’t but they probably were going easy on us and then with the cameras there as well they
couldn’t really go too hard on us.” Emma

“Interviewing adults is very intimidating sometimes and after going and getting what we wanted and
then making our proposal and getting it accepted I thought I just felt really good.” - Michelle

When young people feel that they are part of the system and that their views are being listened to
and that they are taken seriously as players, young as they may be, then they will truly realise that
there is something worthwhile in being part of governments. That’s the role that Mandela, Mahatma
Ghandi and others played - they were involved in politics at a very early stage and that is why today
they are best role models and we do need other Mandelas , we do need other Mahatma Ghandis.” -
Mahlengi

Director said…..

The BBC made quite an impact on the Youth Council’s campaigns even though the Youth Council
had been up and running for nine months before we contacted them. The campaigns were
influenced by the BBC in terms of when, where and how meetings and events should take place.
The BBC, because of budget constraints and a tight schedule, in a way focussed and condensed
the campaigns so that they could be filmed. The councillors kindly agreed to do in a month what
should have taken at least three.

As well as shortening and focussing the campaigns the BBC had other influences over the process.
The presence of the camera had an impact on how meetings were carried out, on what was said
and maybe even on the result. For example McDonald’s were going to have their local manager in
Enniskillen meet with the councillors until they heard the BBC would be there. Then they sent a
more senior manager from Belfast. Also, Translink were very cautious because of the effect the
publicity might have. Some youth councillors felt that the camera lead directly to the success of the
overall scheme.

As with all the programmes the Fermanagh experience shown is just the edited highlights of long
meetings and very hard work and preparation. Some key events were chosen purely to tell the
story and others were picked to add drama. However I felt that I was true to the process and that
the story was told as well as I could in the twenty-three minutes that I had to tell it - some one else
following the same plot could have told a different tale.

In the light of the director’s comments

• Does television of necessity simplify complex issues and make things look too easy?

• Can television ever be truly accurate, does the act of filming change what is being
filmed?

• Could a similar campaign elsewhere and without the camera be as successful?
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Pluralism

This programme examines intolerance towards groups who are minorities. The issues are
highlighted by the experience of individuals from the African, Traveller and Chinese communities in
Northern Ireland.

The programme begins with some archive television pictures of unrest in Ulster’s very recent
history. This simplistic and often inaccurate view of two warring tribes which we often receive from
the media is criticised. The presence and treatment of smaller groups did not make headlines
during “The Troubles” in which they too suffered - sometimes more than larger groups.

We then visit a peaceful Portadown where students from Drumcree College discuss the needs and
concerns of various groups in Northern Ireland. Their discussion and reflections, in a town long
associated with sectarian strife, form the backbone of the programme and provide a framework in
which the three examinations are placed.

The discussion’s facilitator is a Nigerian, Femi Olayisade, who works with the Multicultural Resource
Centre in Belfast and who has been in Belfast for a number of years. His experience of life in
Ireland with his wife and two children is the first we hear. Femi’s culture places great importance on
extended family relationships and he misses that in Belfast. He enjoys shopping at St. George’s
Market because the gossip, bargaining and other interaction reminds him of home.

The second group we encounter are the travelling community, one of the oldest minority groups in
Ireland . Different members of the community describe incidents of abuse and discrimination.
Michael McDonagh is a young married man with two children. He describes problems he
encountered as a traveller with education, socialising and even booking a hotel for his wedding.

Michael Mongan explains that travellers have been experiencing prejudice for generations. Eileen
Maughan describes how language can cause a lack of trust between travellers and settled people.
The travellers’ section concludes with a poem written by young travellers explaining that they only
want for themselves what others take for granted, the right to their culture, education, health and
accommodation.

The final group we come to is the biggest ethnic minority group in Northern Ireland with 8,000
members (and the biggest ethnic group in the world), the Chinese. Anna Watson from the Chinese
Welfare Association describes the strategies they use to help their members. They have schemes
to help young people participate fully in society, like English classes and homework classes, yet
they also run courses and classes in the Chinese language and heritage so that young people can
keep in touch with their Eastern culture.

After looking at some of the implications of the 1997 Race Relations Act the programme concludes
with reflections from some of the main contributors on the importance of not only tolerating but of
respecting and celebrating pluralism and difference.
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Key Issues

• Racist attitudes towards minorities are not the fault of the minorities. People who have
negative attitudes towards others purely because of their colour or culture are the ones
with the problem.

• It is only by getting to know people that we can find out what they are really like.

• Self-respect and self-esteem are as important as respect for others.

• People have the right to express their culture, language and traditions in a way which
does not impinge on the rights of others.

• Communication difficulties caused by language barriers can create tensions and a sense of
isolation especially in communities which are dispersed over a wide area.

• It is hard for us to escape the dangers of stereotyping other religious, racial or
culturalgroups

Background Information

It is difficult to be sure exactly how many people in Northern Ireland belong to minority groups
because no census question has been asked regarding ethnicity. This situation is due to change for
the 2001 census.

There are many minority groups in Northern Ireland. Most of them, except the Jewish and Traveller
community, arrived after the foundation of the state. Most ethnic minority people have come to
Northern Ireland for economic or political reasons and they have many positions within society from
very well integrated and successful to very isolated and underprivileged.

Discussion before

The discussions and examinations contained in the pluralism module of the Social, Civic and
Political Education curriculum provide an excellent context for this programme.

Discussion after

Some of the following quotations from the programme can be used to stimulate discussion.

“I happened to see a TV interview and the interviewer had gone out to the people on the street and
had asked people whether they thought there was a problem of racism here in Northern Ireland. It
was interesting that each of the people said that there wasn’t a problem because there weren’t that
many ethnic minority and black people here yet. Which in itself was saying that it is the actual
presence of the people which causes the problem rather than the reaction of people from the so
called majority communities, which is where the problem actually is.” - Deepa Mann Kler
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“I live here with my immediate family - my son, my wife and my daughter. First and foremost you
run into some culture shock, value shock, and the fact that you are existing more or less without
your own extended family around you which is a prized possession in my own culture. That was a
problem for me when I came.” - Femi Olayisade

“It’s tough. It’s hard because of other people’s attitudes towards you. They don’t know you. They
don’t trust, they don’t know who you are - what makes you tick - what makes you live in these harsh
conditions. It’s that hard to get through to them that you want to live this way. If you’re born black
you can’t change your colour. If you’re born a traveller you can’t change.” - Michael Mongan

“In Northern Ireland we’re a very divided society. In Northern Ireland we are very sectarian society
and I think we all need to understand that we are all different but we are all equal. We all have a
part to play and that diversity is only going to add richness to our lives rather than say “you are from
the other side or you are from very far away we don’t want you”. It’s really opening yourself up.
There is a lot to learn in life and there is so much in life that it isn’t just about you, yourself about
your identity, it’s about opening your eyes out to see others and embracing others and celebrating
diversity.” - Anna Watson

“One of the key words would probably be respect, you know respect for everybody, you know white
people, black people, Chinese people, Muslims, Hindus - just everybody. It’s because you know if
everybody’s treated the same then you know everything will be alright, but if everybody’s not then it
leads to conflict.” - Blathnaid McCooey

“The world is so small because of technology. You don’t know where you’re going to be tomorrow.
When you step out of your community you become a minority and you should treat others just like
you want others to treat you.” - Femi Olayisade

Director said…..

In the beginning this programme was going to be called “Ethnic Minorities” but we decided after
discussion that the very term ‘ethnic minority’ does not do justice to the needs and concerns of the
various groups in our society. A group can be a minority in one area yet be a majority elsewhere.
This is well illustrated by the experience of the Chinese community; a minority in Northern Ireland
but a majority group in global terms. Also, the term ‘ethnic minority’ in a way is unfair as it shifts the
focus of any problem from where it should be -with us all in society especially those who inflict
abuse or who discriminate - to the people who suffer abuse and disadvantage most.
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Estimated Population of Ethnic Minorities in Northern Ireland

Please Note:

• The figures are estimates and intended for information purposes as a rough guide
only.

• True figures are likely to be much higher. More accurate information will be
available after the 2001 census, the 1991 census included a question on religion
but not on national/ethnic background.

• The list of languages does not cover all minority languages within the cited
communities.

Table 1

Notes for Table 1

1. The Chinese community includes Hong Kong, Malaysia, Singapore and Mainland
China.

Communities with over 500 members

Community Numbers Main Languages Main Geographical
areas within N.I.

Chinese 8000 Chinese (Cantonese) South/East Belfast
Craigavon, L’Derry
Down, Lisburn

Western (Various) Various
European

Indian Hindi English Greater Belfast
Punjabi Belfast/Derry

African 1500

1500

3000

English, Swahili, Fulani, Xhosa Belfast, Co. Antrim

Travelling Community 1500 English, Cant West Belfast, Derry, Newry

North American 1500 English Various

Pakistani 1000 Urdu, English, Punjabi, Mirpuri Greater Belfast,
Craigavon

Jewish
Community 500 English North Belfast



http://www.bbc.co.uk/ni/education 13

CITIZENSHIP 2000 Teacher’s Notes

The community is largely Cantonese speaking although Mandarin and Hakka also
spoken, all are colloquially referred to as “Chinese”.

2. Western Europeans include Germans (800), French, Italians, Spanish (500 each),
Scandinavians (100), Dutch (30) and Portuguese (20).

3. The African community includes Nigerians, Kenyans, Ghanians, South Africans and
Zimbabweans.

4. The Indian community includes many members of the Sikh community who are
often Punjabi speakers.

Please Note:

• The figures are estimates and intended for information purposes as a rough guide
only.

• True figures are likely to be much higher. More accurate information will be available
after the 2001 census, the 1991 census included a question on religion but not on
national/ethnic background.

• The list of languages does not cover all minority languages within the cited
communities.

Table 2

Notes for Table 2

1. The Arab community includes Palestinians, Lebanese, Syrians, Egyptians, Libyans,
Saudis and Iraqis.

Communities with 20 to 500 members

Community Numbers Community Numbers

Iranians South Koreans 150

Malays 50 Arabs 300

Eastern Europeans 100 New Zealand 50

Vietnamese Greeks 50

Guyanese 30 Bangladeshis 300

Australians 50 30

Latin Americans 150 Japanese 50

Indonesians 20 Filipinos

Turkish 50 Sri Lankian 20

Thais

300

350

150
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2. Latin Americans includes Colombians (50), Argentinians (30), Chileans (20) and
Mexicans (10).

3. Eastern Europeans include Bosnians (30), Croatians, (10), Polish (10), Romanians
(10) and Serbs (10).

Please Note:

- The figures are estimates and intended for information purposes as a rough
guide only.

- True figures are likely to be much higher. More accurate information will be
available after the 2001 census, the 1991 census included a question on religion
but not on national/ethnic background.

- The list of languages does not cover all minority languages within the cited
communities.

Table 3

Notes for Table 3

Whilst many Ethnic Minority Groups include those who are Christians
or have no religion there are also numerous members of other faiths in
Northern Ireland. Some major faiths are summarised above in Table 3.

Religious Groups

Religion Number

Muslims 3000

Hindus 800

Sikhs 500

Jews 500

Bahá’ís 319

Buddhists 50



http://www.bbc.co.uk/ni/education 15

CITIZENSHIP 2000 Teacher’s Notes

Policing

A group of young people discuss their experiences of policing and their aspirations for the future. 

The programme also airs the differing views of adult commentators on policing and compares 

changes in South Africa’s policing with those proposed for Northern Ireland. 

In this important time for Northern Ireland, the police service, like many of the state’s institutions and 

bodies, is being re-assessed. Because of the symbolic importance of policing in Northern Ireland, 

this discussion can be emotive and painful. The programme attempts to be sensitive to the feelings 

of all interested parties while not avoiding the core issues. 

The programme opens with a quick look at the history of uniformed policing. The role and 

expectations of policing have increased greatly since the industrial revolution. 

We are then introduced to the experience of policing the divided society of Northern Ireland. The 

deep political and religious divisions associated with the very nature of the state have caused 

many problems for the Royal Ulster Constabulary - almost 10% of the people who died during “The 

Troubles” were RUC offi cers. 

With the context set we meet a discussion group from the Children’s Law Centre in Belfast. 

Members come from all over Northern Ireland and from different political, social and religious 

backgrounds. Many have been directly affected by incidents during the troubles and have 

experienced policing during these incidents. 

The group’s open and reasoned discussion on policing forms the core of the programme. We 

periodically leave the discussion to look at examples of policing and listen to the thoughts of various 

contributors. 

During the discussion we hear comments and dialogue on attitudes towards the police in Northern 

Ireland, both individual and community perceptions. The relatively small input young people made to 

the Patten Commission on Policing is commented upon and communication between the Police and 

youth in general is examined. 

The role of women in modern police services is also discussed, as is the global trend to put Human 

Rights - both of victims and alleged offenders - at the heart of policing. 

The programme has two main case studies, both Police Sergeants. Stephen Jones runs the 

Laganside Neighbourhood Policing Unit in Belfast. He has recently won the Community Police 

Offi cer of the Year Award, beating candidates from 39 other forces. He describes his 20-year career 

and the particular dangers and diffi culties he faced. He explains that community policing has been 

made very diffi cult because of violent incidents, especially where “Public Order Policing” was 

required. However Sergeant Jones welcomes the relative peace and political progress made to date. 

Laurence Ndaba tells us of his public order police unit in Durban, and of policing in South Africa in 

general. Policing there has been going through a diffi cult process of change since the introduction 
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of democracy in 1994. The main problems for the police are rising crime rates, low pay and morale, 

a violent police culture and under-representation of non-white people. Under these circumstances 

changing to a non-aggressive, human rights-based police service is very diffi cult. 

The programme concludes with the hopes and aspirations regarding policing of the main adult 

contributors and of three young people from the Children’s Law Centre group. The programme offers 

no conclusions but a range of views which can be discussed after viewing. 

Key Issues

- Young people from different backgrounds were able, in the programme to share experiences and 

opinions in a peaceful and tolerant way. That process in itself is valuable. 

- Policing in a society which is divided, or which is not agreed, can be very diffi cult and attitudes 

towards the police can be as divided as those towards the society itself. 

- It is very important to feel that we can safely express our opinions, whatever they may be, as long 

as they don’t hurt others. 

Background

Policing in Northern Ireland has a long history of controversy. The RUC was formed in April 1922 

when the Royal Irish Constabulary was disbanded. 

The maximum strength of the new force was set at 3,000 men. There was also an auxiliary force, 

the Ulster Special Constabulary, known as the B Specials. Initially provision was made for one third 

of the places in the RUC to be reserved for Catholics, with preference given to former RIC men. But 

this proportion was never achieved. 

By 1969 the RUC’s establishment had been increased to 3,500. Only 11% were Catholic. Following 

an inquiry into the riots and disturbances in Northern Ireland in 1969, the Home Secretary Jim 

Callaghan ordered a commission headed by Lord Hunt to advise on the policing problem. 

The subsequent report, published in October 1969, recommended a complete reorganisation of the 

RUC. 

The RUC was disarmed and a new rank structure was introduced. The B Specials, which had a 

membership of about 10,000 in 1969 and had been increasingly seen as a Protestant army were 

disbanded. 

In its place, the RUC Reserve was formed as an auxiliary police force. All military-style duties were 

handed over to the Ulster Defence Regiment, which was under military command. It was later 

disbanded as well. 
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But the disarming of the RUC was short lived. By late 1971, sidearms were again issued. As the 

campaign against the police intensifi ed so did the level of police armament. Vehicles and buildings 

were armoured against gun, bomb and missile attacks. 

Manpower was gradually increased to 8,500 for the RUC and another 5,000 for the reserve. The 

proportion of Catholics in the force is about 8%. 

Condemned by republicans, nationalists and human rights groups for embodying sectarianism and 

lauded by supporters and by security forces as one of the most professional police operations in 

the world, the Royal Ulster Constabulary is one of the most controversial police forces in the UK. 

The RUC has also suffered heavily during The Troubles. The force itself has lost 302 in the 30 

years of the Troubles and 8,500 have been injured. 

It was to this situation that the Right Honourable Chris Patten came as the head of the International 

Independent Commission on Policing in Northern Ireland. The Patten report, issued 9 September, 

1999, recommended 175 changes to the RUC including a new name, the Northern Ireland Police 

Force - later changed to the Police Service of Northern Ireland - a new badge, and a new police 

board to include members of all parties entitled to seats in the Assembly Executive, including Sinn 

Fein. 

Publishing his report Mr Patten said that its key objective was to “depoliticise” policing. 

“Policing in Northern Ireland has suffered, often with disastrous consequences, from being a 

political issue, and from being associated with the dispute about the state itself”, he said. 

Before Viewing

The class could discuss their opinions towards policing in a short session covering three main 

points:

 

- Why do we need a police service? 

- What do we feel is good policing? 

- What are our feelings towards policing in Northern Ireland? 
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After Viewing

The following quotations from the programme could provide a stimulus for debate and discussion. 

How do we feel about the comments? 

- “I was talking to a person the other day and he was saying where he lives they would be put out 

of their area if they phoned the police for anything. And I found this so weird and I was like, You’re 

joking me! because right enough, if somebody came up and was shouting outside your door or 

something, you would phone the police and try and get it sorted out. I just found it so strange that 

this community found that they couldn’t rely on the police at all, that it was that bad that they couldn’t 

even phone the police if something really serious was happening to them.” - Donna 

- “It just goes to show the extent that the police aren’t liked if people are in danger and they’re not 

going to phone the police which is why something does need to be done about it.” - Karen

- “But what I felt was, are they actually in danger from the police, or are they actually in danger from 

the people in their community?” - Donna

- “Most young people are not dangerous, they are not out to destroy society and the police must take 

that on board, they must be realistic in the way that they approach problems involving young people. 

But unless young people themselves organise in such a way as to get their views across to the 

police then there is going to be a break down in communication.” - Prof. Brice Dickson

- “....fair enough men and women’s bodies are different and they’re capable of doing different things, 

but I think a woman could be in the police. I mean, I don’t think the police should be about fi ghting 

and violence, but it is at the moment.” - Shauna

- “In the past I think the police in Northern Ireland have not given priority to the protection of human 

rights because they have been concerned with the fi ght against what they call terrorism. Now that 

we are in a relatively peaceful situation, its proper that the focus of the police be shifted back to what 

is one of their main aims which is to ensure that the rights of everybody are protected.” - Prof. Brice 

Dickson
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Human Rights at School

This programme looks at the attempt of some students from Malone College, Belfast to compile a
Bill of Rights with help from their teacher Mrs McEvoy. The 13 member Human Rights Commission
receives submissions from teaching staff, non-teaching staff, governors and pupils and incorporates
these into their Bill. The Commissioners hope that the school’s principal will adopt the Bill as school
policy - this is by no means guaranteed.

The programme begins with a discussion of human rights in Chatsworth Secondary School, Durban,
South Africa. One of the pupils, Varusha Joory, describes what she feels are the most important
rights for young people.

From the South African classroom we move to a science room at Malone College, Belfast where
students are working on their draft Bill of Rights which they hope to get adopted by the school’s
governors. We learn about how their Human Rights Commission came about and are introduced to
three commissioners, Nichola Kane, Nicholas Tate and Halley Ramsey. The programme follows
their campaign and their reflections on the rights and responsibilities of members of the school
community and on their journey’s success.

The Human Rights Commission will invite submissions from all members of the school community
from students, teaching and non-teaching staff and governors. These submissions will be
incorporated into their draft Bill of Rights with the help of Mrs McEvoy and then presented to the
Principal Mr Leonard. If he agrees the Board of Governors will probably accept.

A parallel comparative case study within the programme is the students of Sacred Heart College,
Johannesburg, South Africa. Even before the end of apartheid this school welcomed students from
all backgrounds. It is unusual in other ways - many of its students come from very wealthy
backgrounds compared to most South Africans.

We make two visits to the Johannesburg school within the programme and hear from two 16-year
old students, Bebe Mothopeng and Nina Bremner Feldman. They explain the situation in South
Africa regarding rights and responsibilities and highlight the contradictions between “theoretical”
rights as they may be recorded on the statute books and the harsh reality for most people in the
country who live in dire poverty.

Towards the end of the programme the work towards the Bill of Rights reaches its climax as the
students prepare for the big meeting with the Principal. They already feel that he may have
problems with some aspects of the Bill, in particular the wearing of emblems and symbols under the
right to cultural expression. This indeed proves a problem in the meeting and is turned down.

The programme concludes with reflections on the importance of the process itself and on the
awareness of rights. The experience and significance of Malone is juxtaposed with that of Sacred
Heart and Chatsworth Secondary schools.
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Key Issues

• Young people have the right to express opinions on decisions which effect them.

• Responsibilities can be just as important as rights for everyone in society

• The expectations which young people have can vary from country to country and even
from school to school.

Discussion before

The class could discuss what they feel are their main rights and responsibilities in the classroom, in
the school and in the community. They could also consider the rights of others. Are there any
rights which are mutually exclusive?

Discussion after

These quotations from the programme may be used to stimulate further discussion

“Everybody has rights to certain things - we have rights to proper education, everybody is entitled to
that. We have the right to come to school. Although some people do not think that education is
very important we have the right to demand that we have a proper education, a proper education as
in teachers, facilities, books. And everybody has a right to be themselves - most of all to be
themselves, because each person is different in what they do and what they say.” - Varusha

“I wanted to be a human rights commissioner because I thought I could do the job and do it well I
think a lot of people would like to be a commissioner but they have the fear of speaking out loud - I
don’t have that problem.” - Nicholas

“I wanted to be a commissioner because I felt that our school needed a Bill of Rights and I wanted
to be a part of the Bill of Rights and to help draw it up. Human rights are important because they
are basically what make us a democracy.” - Nicola

“I wanted to be on the Human Rights committee for the people who were coming into our school -
you know we were all different and it was strange and they didn’t know what they were getting into
and if they were too shy to do anything they could come to one of us.” - Halley

“It’s the child’s right to get food, it’s the child’s right to be in a secure environment where they can
play and grow. We don’t have to worry about those kind of things but there are a lot of people out
there who don’t even know that that is their right, you know, their right is constantly being infringed.
“ - Nina
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“I have rights and I think people in this school and in this community have rights, but a lot of people
don’t. Like people in squatter camps, they don’t have, they have the rights but they don’t in the
practical sense. You know in a book somewhere they have the rights but they don’t have a house,
they’re not going to school, and they go to bed hungry.” - Bebe

“The most important right for teachers is the right to be able to teach a class without having to worry
about one or two pupils holding them back and failing in exams then that would reflect badly on the
teacher.” - Nicola

“I think the most important right for teachers would be respect and privacy. Teachers have to get up
in the morning to come in here and teach us and for doing that they shouldn’t have to take any
cheek from anyone, and if there’s a meeting on in the Staff Room they should be able to run out
and leave their classroom door open and leave their keys their personal telephone numbers on the
desk and no-one would go in and touch them.” - Nicholas

“Change isn’t going to happen if you just leave it up to someone else to do what has to be done. I
think it’s up to all of us to kind of push for change. I mean we can’t sit back and complain about the
crime and everything that’s going on around us if we’re not going to do something ourselves. So I
think it’s important for me to help our country to become better. I kind of know what’s happening
and how people in my small environment make a better place for themselves” - Nina

“Our parents, not all of them knew their rights and now you see that when certain things happen
they don’t know how to react, whereas we as young people have to know our rights, we have to
know that if something happens to us we can bring up our rights and say that we want this to
happen we want that to happen, we have the right to do this and nobody can maim or hurt us in any
way.” - Varusha

Director’s comments…..

In dealing with The Human Rights Commission we saw maturity and creativity, a very keen
awareness of responsibilities and of the need for tolerance of others and their views. Consultation
was real and meaningful where students truly listened to each other and acted upon what was
heard. One thing that was really impressive was the good-natured and respectful way that sessions
and debates were held. Rather than always confronting each other in terms of religion or politics or
gender, the students tried to get a consensus, to agree a solution - not to impose one, so the group
could always speak with one voice.

We are grateful to the school’s community for allowing us to do a twelve week process in three and
for putting up with the disruption a television crew can cause. The students will have learned much
about the media during our filming. A good lesson to learn is that what appears on Television is
always someone’s perception of how things are.
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It is always someone else’s view - and it is never neutral or unbiased. We recorded many hours of
material for a programme which is only 23 minutes long. I decided, as producer, what should be in
and what should be cut. If someone else had edited the same pictures they could have told a totally
different tale.

It may be worth thinking about that the next time you are watching a documentary or even the news.
Who’s view is it? what are they trying to say? - and why are they trying to say it? Anyway, I hope
that I captured the heart and spirit of the work being done at Malone College for Human Rights -
and it is work.

Based on the director’s comments

1) Is television a good way of recording reality?

2) Does TV distort reality - would the events have been different
without the camera?


