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PROGRAMME 5  -  HUMAN RIGHTS AT SCHOOL

This programme looks at the attempt by some students from Malone College, Belfast to compile a Bill of Rights with 

help from their teacher Mrs McEvoy.  

The 13-member Human Rights Commission receives submissions from teaching staff, non-teaching staff, governors 

and pupils and incorporates these into their Bill.  The Commissioners hope that the school’s principal will adopt the Bill 

as school policy but this is by no means guaranteed.

The programme begins with a discussion of human rights in Chatsworth Secondary School, Durban, South Africa.  

One of the pupils, Varusha Joory, describes what she feels are the most important rights for young people.

From the South African classroom we move to a science room at Malone College, Belfast where students are working 

on their draft Bill of Rights which they hope to get adopted by the school’s governors.  We learn about how their 

human rights commission came about and are introduced to three commissioners, Nichola Kane, Nicholas Tate and 

Halley Ramsey.  The programme follows their campaign and their refl ections on the rights and responsibilities of 

members of the school community and on their journey’s success.

The Human Rights Commission will invite submissions from all members of the school community - from students, 

teaching and non-teaching staff and governors.  These submissions will be incorporated into their draft Bill of Rights 

with the help of Mrs McEvoy and then presented to the Principal, Mr Leonard.  If he agrees, the Board of Governors 

will probably accept.

A parallel comparative case study within the programme is the students of Sacred Heart College, Johannesburg, 

South Africa.  Even before the end of apartheid, this school welcomed students from all backgrounds.  It is unusual in 

other ways - many of its students come from very wealthy backgrounds compared to most South Africans. 

We make two visits to the Johannesburg school within the programme and hear from two 16-year old students, 

Bebe Mothopeng and Nina Bremner Feldman.  They explain the situation in South Africa regarding rights and 

responsibilities, and highlight the contradictions between “theoretical” rights as they may be recorded on the statute 

books, and the harsh reality for most people in the country who live in dire poverty.

Towards the end of the programme, the work towards the Bill of Rights reaches its climax as the students prepare 

for the big meeting with the Principal.  They already feel that he may have problems with some aspects of the Bill - in 

particular, the wearing of emblems and symbols under the right to cultural expression.  This indeed proves a problem 

in the meeting and is turned down.

The programme concludes with refl ections on the importance of the process itself and on the awareness of rights.  

The experience and signifi cance of Malone College is juxtaposed with that of Sacred Heart and Chatsworth 

Secondary Schools.

Key Issues

The video highlights the core concepts of Social Justice, Democracy and Pluralism.  It deals with the Human Rights of 

the child and the relationship between Rights and Responsibilities.

Key Issues in the programme are:

Young people have the right to express opinions on decisions which affect them.

Responsibilities can be just as important as rights for everyone in society.

The expectations which young people have can vary from country to country and even from school to school.
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A BILL OF RIGHTS FOR MALONE COLLEGE: THE PROCESS

1. Engendering a “rights climate”

The process which culminated in the passing of a Bill of Rights for Malone College, began in December 1998 when 

special assemblies were held to raise awareness of the origin of the Universal Declaration of Human Rights.  The 

assemblies focused on drawing-out principles from the Declaration by which the pupils and staff of Malone College 

could guide their interactions with each other.  Following this, a general interest in rights issues grew amongst the 

pupils and various activities (debates, talks, discussions etc) kept the interest alive during extra-curricular activities.  

“Modules” classes (2 periods a week dedicated to learning about civic and political issues) also allowed the pupils to 

pursue some of the principles they had discussed at the assembly.  Each pupil was also given a summary version of 

the points raised at assembly and more detailed versions were posted in all the classrooms.

2. Setting up the Commission

As interest and awareness grew in rights issues, it became apparent that the assembly summary could be amended 

and an offi cial Bill of Rights for Malone College could be drawn up.  It was decided by some pupils and one of the 

teachers, that they should approach the Principal with this idea.  He agreed and the following steps were put into 

place:

a. In May 1999 positions on the Malone Human Rights Commission were advertised and pupils from Year 8 and 9 

were invited to apply.

b. The application form asked 2 basic questions: 

-  Why do you want to be part of the Commission?

-  What are the most important rights for members of Malone College? 

In order to be short-listed pupils had to mention rights which related to the adults in the school as well as the 

pupils.

c. Following short-listing, almost 30 pupils were interviewed in June.  The interview panel consisted of a teacher, a 

member of the non-teaching staff and a parent governor.  Pupils were asked the same questions which were on 

their application and an additional question on the rights of non-teaching staff.

d. 13 pupils were selected for the Commission.  The remainder were offered positions on the Secretariat with 

responsibility for publicity etc.  Two pupils from the thirteen were selected as co-chairs.

e. The Commission and Secretariat then received training in human rights from one of the teachers, and from 

Paul Mageean (legal offi cer with the Committee for the Administration of Justice, CAJ) during June and early 

September.

3. The work of the Commission

a. In September 1999, the pupils on the Commission examined the original summary from the assembly and 

expanded on several of the ideas, using their own ideas and views gleaned from earlier debates and activities as 

well as vox-pop ideas generated from the work of the secretariat.  They also reviewed this draft in the light of the 

full UDHR and, at a latter stage, the UNCRC.  The UDHR was deliberately used as the starting point since it could 

be viewed as universal.  A text based on the CRC may have alienated some members of staff who needed some 

convincing that the project was worthwhile.

In addition to this, the Commission invited submissions from the entire school community.  Every member of the 

school had a copy of the original draft and was invited to comment individually on additions, expansions, omissions 

etc.  Four group submissions were also made at a special sitting of the Commission from the teaching staff, non-

teaching staff, pupils and governors (who also represented the views of the parents).

At this stage Malone College only had these two year groups.
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a. Further drafting followed these submissions and the Commission worked hard to ensure that everyone felt that 

their views had been represented in the fi nal text.  Some of the views were not included in the Bill itself but rather 

in a list of recommendations which could be argued from the principles of the Bill.

b. This Bill was then presented by two members of the Commission to the Principal who asked for further 

amendments.

c. After much discussion, the fi nal version was passed by the Principal and taken along with the recommendations to 

the Board of Governors where it was formally ratifi ed.

4. Implications

Following the ratifi cation of the Bill and its launch on 10th December 1999, the school has embarked on a process 

of reviewing all its policies in the light of the Bill.  One major difference in this area is that all policies must now be 

discussed with the students and parents councils before being passed.

There are many other implications arising from the Bill, but by far the most satisfying is that it has given everyone in 

the college a sense that their rights are protected and that they have a duty to ensure that the rights of everyone in the 

school are respected.  It has given staff and pupils a new language and approach to resolving confl ict.

5. The Future

The process did not end with the production of a Bill: a Bill of Rights must be a living, vibrant document.  Starting in 

September 2000, the Commission intends to expand its work into peer education about the Malone College Bill of 

Rights, raising awareness about real world rights issues, and campaigning to ensure that the students council argue 

the case for all the recommendations arising from the Bill.  It also intends to work to ensure that the Bill remains to be 

seen as a document for all members of the school and will not tolerate individuals who abuse it.  Each year, on 10th 

December, the College reaffi rms its commitment to the Bill at a special assembly and also intends to keep it under 

review for future amendment
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Malone College Bill of Rights

The Universal Declaration of Human Rights states that:

1. Everyone has the right to life, liberty and security of person.  In Malone College we should all try to make 

sure that everyone feels secure.

2. Everyone has the right to education.  In Malone College we should be thankful that we have this right and make 

sure that we don’t do anything to stop others from learning.

3. Everyone has the right to freedom of thought, conscience and religion.  In Malone College we should 

understand that others around us come from different religious backgrounds.  We should discuss this and 

understand that everyone has the right to be different. 

4. Everyone has the right to a nationality.  In Malone College we should understand that there are people here 

who think of themselves as British and people who think of themselves as Irish.  We should be confi dent of our 

opinion but respect the opinions of others.

5. Everyone has the right to express their opinions.  In Malone College we should all feel comfortable about 

expressing our opinions but also give others space to talk about what they believe. 

6. Everyone has the right to rest and leisure.  In Malone College we should make use of our break, lunch time 

and after-school clubs and encourage others to enjoy this leisure time.

7. No-one should be subjected to torture or to cruel or inhuman or degrading treatment or punishment.  In 

Malone College we should make sure that no one is cruelly treated through bullying or name calling.  In Malone 

College no one is punished in a way that puts them down.

8. Everyone has the right to privacy and should be free from attacks on their honour and reputation.  In 

Malone College we should respect this right: we should not read anyone’s diary or notes without their permission.  

We should not say or write anything about anyone that will make others think badly of them.

9. Everyone is equal. No one should be treated differently just because they are different from us.  In Malone 

College we should never make fun of someone because they are different to us.  We should be careful about how 

we talk about other people. 

10. Everyone has the right to a fair trial.  In Malone College we should hear people out before we accuse them of 

anything.  We should not blame or punish people if we are not really, really sure that they have done something 

wrong.  That is why we do not believe in group punishments in Malone College.
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Before Viewing

• Pupils should consider what Human Rights are - ie combination of wants and needs - and consider the relationship 

between rights and responsibilities.

• Needs and Wants Card Game.  

-  The ‘Needs and Wants Card Game’ activity will help children differentiate between wants and 

needs.  

-  The picture game activity encourages discussion about basic human needs and basic rights.  

-  Many questions can arise from discussions about rights and responsibilities.  

-  This is what makes this activity engaging for both teacher and pupil.

The Youth Rights Auction will help pupils to think about what they feel are their main rights and 

responsibilities.  This may be brought back to a discussion of rights and responsibilities in the 

classroom, in the school and in the community.  They could also consider the rights of others.  Are 

there any rights which are mutually exclusive?
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YOUTH RIGHTS AUCTION

AIM To give young people an opportunity to refl ect on their rights and the importance they attach to different 

rights.

TIME 40 minutes – 1 hour

AGE 12 and upwards

YOU NEED Scenario for each group.  Monopoly / fake money

Instructions

Part One

• Brainstorm on what rights the group feel they have and what rights they should have.  

• Write these up on a poster sheet.  

• Use the Children’s Convention for inspiration!

Part Two

• Divide the participants up into three or four groups.

• Read aloud or hand out a copy of the Scenario to each group.  Allow some time for groups to discuss the scenario.

• Choose a person to act as auctioneer, and an assistant to collect the money.  

• Give the auctioneer the list of rights from the brainstorm, with each right on a separate piece of paper.  

• Each right is auctioned in whatever order the auctioneer decides.  

• The groups pay for the rights as they buy them.

Begin the feedback by asking each group about the rights they have bought and why they bought them.  Write these 

rights up on poster sheets.  Together come to a consensus on which group has secured the best future.

DISCUSSION SUGGESTIONS:

Would they be happy if these were the rights that people in Mozambique had?

Which rights are the most important?

Are there any vital rights missing?

 

Without some rights can young people in Mozambique have a good life?

Do young people in Ireland enjoy all of these rights?

Equality for every race, religion or nationality.

Protection so as to develop fully.

Name and nationality.  

Food, housing and medical care. 

Special care for children with disability.   

Affection, love and understanding.  

Free education and play.

Protection from neglect, cruelty and exploitation.  

To grow in peace, tolerance and friendship. 
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SCENARIO

Your group members are young citizens of the Republic of Mozambique.  Your aim is to set up the most secure and 

just society possible.  Discuss and decide what human rights are most important to your group and in what order.  You 

have fi ve to ten minutes to decide what rights you will bid for in the auction.  You have one thousand pounds to spend.

• The Republic of Mozambique is a former colony of Portugal and gained independence in 1975

• Mozambique has a population of around 18 million and around 70% of these are under 30 years of age

• The country was devastated by civil war for 16 years until a peace agreement was fi nally reached in 1992

• Thousands of children actually took part in the fi ghting as ‘child soldiers’.  Many of these children have been 

separated from their families and are living on the streets

• Mozambique has a huge refugee population with over 1.5 million people having returned after the civil war

• Mozambique has often been considered as the poorest country in the world.  On the Human Development Index 

(which measures average income, standards of education, life expectancy etc) Ireland is number 21 in the world, 

Mozambique is number 159

• Young people in Mozambique have recently set up a National Youth Council.

Used by permission of DEFY – Development Education for Youth.  

First printed in “The Rights Stuff” published by DEFY, Amnesty International and Trócaire.
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NEEDS AND WANTS

Purpose

To encourage children to think about the differences between needs and wants.  To refl ect on universal basic human 

needs and to consider the link between basic needs and basic rights.

Preparation

One set of pictures, cut up and placed in an envelope, for each pair of children.  One piece of A4 paper for each pair, 

folded in two, one side headed ‘NEEDS’, the other ‘WANTS’.

Procedure

Pictures often mean different things to different people: their message can be read differently.  It is important therefore 

that each pair discuss and agree their interpretations of the pictures - what does each stand for?  This will affect their 

decisions.  Once they have agreed, each pair places the pictures face down in a central pile.  They turn over each 

picture, one at a time, and discuss whether they think it is essential in their lives - if so they place it on the ‘NEEDS’ 

section of the paper.  If the picture represents something they want, but don’t necessarily need, they place it on the 

‘WANTS’ section of the paper.  They can create a third pile for those pictures which represent neither needs nor 

wants.  Each decision must be justifi ed.

Two or three pairs now join together and compare their categories.  How are they similar?  How do they differ?  Are 

the reasons the same?  Once each group has fi nalised its lists, the groups can be asked to see which list is longer, 

‘Needs’ or ‘Wants’?  Can they think why?  If they had to place two needs in the ‘Wants’ column, could they do it?  How 

would it affect their lives?  Class lists can be compiled.  Are all the needs included there?  Are the wants?  Can they 

think of any others?

Suggestion for extension work

If the class is learning about a different locality in geography, they can explore the needs and wants in that locality as 

an extension to the main activity.  They can be invited to imagine they are living in this different environment -

• What is the environment like?  

• The climate, the buildings, and the landscape?  

• How do people live?  

• Is life affected by climate and landscape?  

The groups can then look again at the pictures and decide upon ‘wants’ and ‘needs’ in the new environment.  

• Are they the same as before?  

• What pictures might be changed?  

• Why?  

Feedback from each group could then be followed by discussion about the differences between needs and wants.

• Are needs the same the world-over or are there differences?  

• Are there such things as basic human needs which are necessary for everybody?  

• Are these needs always met?  

• What infl uences our wants?  

• Are wants infl uenced by age, gender, and culture?

It is also possible to consider rights issues in different historical times.  

Source

Developed from an original activity by Pam Pointon, Homerton College, Cambridge,

previously at the Centre for Global Education.
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AFTER VIEWING

1.  Teddy Bear Bill of Rights  

The use of humour has a role to play in the ‘Teddy Bear Bill of Rights’, as it emphasises 

the important point that everyone’s rights are the same.  The light-heartedness of the bill of 

rights makes for enjoyable reading.

2.  Matching rights with pictures  

The activity allows children to become familiar with the UDHR and encourages thinking, as 

part of the activity requires children to think of their own examples.

3. Ideal World / Island  

Imaginations can run riot with this activity, as children are presented with the task of 

imagining that they can design an ideal society.  A fun activity that can develop into a 

discussion with point and relevance.

4. Design a class Bill of Rights

 If you wish you could follow the process taken by Malone College.  However, you may wish to design a class 

bill to cater for the needs of specifi c classes.

For example:-

1. As a group, discuss the difference between rights and responsibilities.

2. Ask individual groups to identify what they consider to be their rights and feedback the ideas to the whole 

group through the spokesperson.

3. All together, consider what the teacher’s rights are.

4. At all times the group should be aware that with every right there is an assigned responsibility - ie if an 

individual has the right to free speech then they also have a responsibility to listen to others express that 

right.

5. You may wish to look at the “Quotations from the programme” and “the Directors Cut” sections and  

discuss the viewpoints raised with the class.
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THE TEDDY BEAR BILL OF RIGHTS

All Teddy Bears have the right to be considered not “just for babies” no matter what size, shape or colour the Teddy 

may be.

All Teddy Bears have the right to be hugged by their owners regularly.

All Teddy Bears have the right to be hugged exclusively by their owners and other family members.  Only under written 

consent can a Teddy Bear be hugged by someone not meeting either of those requirements.

Teddy Bears have the right to the freedom of change.  They may freely change size, shape, or colour without permit.

No Teddy Bear should be used as a weapon during a pillow fi ght.  

If a Teddy Bear is caught in the middle of a pillow fi ght, it has the right to be immediately removed from the 

battleground and brought to a safe area.

All Teddy Bears should have their medical needs taken care of by their owners.  Torn-off legs due to pillow fi ghts must 

be carefully sewn back on.

All Teddy Bears have the right to be washed with special care with the special Bear Bounce softener.  If the washing 

machine must be used, it should be turned to the delicate cycle and the bear must be washed by itself.

All Teddy Bears must be remembered!  No Teddy Bear should be left at Grandma’s house, in the shopping centre, in 

the museum, or in the backyard.

Teddy Bears have the right to charge any human who disobeys these laws (or makes them become disobeyed) with a 

public offence under the Stuffed Animal Rights Supreme Court.

Teddy Bear Amendments

The right to have a proper shelter.

The right to proper food, rest, and other care.

The right to a new owner after eight years of service.

The right to bear arms; all Teddy Bears must have functioning limbs.

The right to proper stuffi ng; all bears must be stuffed with pure cotton.  No substitutes are permitted.

The right to worship former President Theodore Roosevelt; this god may be worshipped as an option.

The right to have any colour of fur; however, teddy bears are not to be judged by the colour of their fur.

The right to a “junk-free” stomach; nothing should be put into the bear’s stomach without the bear’s consent.

The right to bar humans from their sacred “Teddy Bear Picnic.”

Other rights may be applied in different households.  These amendments on this bill are in effect but more may be 

added.
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MATCHING RIGHTS

Purpose 

To allow children to review the rights of the UDHR and link them to images / symbols of everyday life.

Preparation

Photocopy the words and symbols on to cards - prepare one set of words and symbol cards for each pair of pupils.

Cards are cut-out, shuffl ed and spread face down on the table or desk top.  (Two sets are provided to enable more 

rights to be covered and for pairs to play the activity on several occasions).  Teachers might like to mark the back of 

the card with R for rights and S for symbol, as appropriate, if they feel this will help the activity.

Procedure

One child turns over two cards, attempting to match a Rights card with its appropriate symbol.  The right and symbol 

must be named as they are turned over.

If the card and symbol match, the child keeps the pair and the turn passes to her / his partner.  If they do not match, 

the pair are replaced face down and the turn passes to her / his partner.  Once the children are familiar with the 

activity, they can be asked to give an example of each right before they keep the cards.

Potential 

Children can devise their own version for other children, using different symbols and / or other rights.

The picture cards can be used for other activities 

Source

Centre for Global Education
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IDEAL ISLAND

1. Think about the country you live in now. 

2. Imagine that you could redesign it to create any kind of society. 

3. In groups decide how things such as the following will be represented within your ideal society: 

• how people would spend their time and how they would live 

• forms of cultural activities and cultural expression 

• forms of religious expression 

• laws within the society 

• how the society would be governed 

• any other features which would be particularly important to you 

4. Design a poster which illustrates your ideal society.

5. Discuss your ideal society with the whole group.

6. How might you persuade others to choose to live in your society?

7. Are there any features of your society which might be attractive to people living in societies in confl ict in other 

parts of the world?

Courtesy of “Speak Your Piece”, 

fi rst printed in “Exploring Controversial Issues”.
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QUOTATIONS

These quotations from the programme may be used to stimulate further discussion.

“Everybody has rights to certain things - we have rights to proper education, everybody is entitled to that.  We have 

the right to come to school.  Although some people do not think that education is very important, we have the right to 

demand that we have a proper education, a proper education as in teachers, facilities, books.  And everybody has a 

right to be themselves - most of all to be themselves, because each person is different in what they do and what they 

say.” - Varusha 

“I wanted to be a human rights commissioner because I thought I could do the job and do it well.  I think a lot of people 

would like to be a commissioner but they have the fear of speaking out loud - I don’t have that problem.” - Nicholas 

“I wanted to be a commissioner because I felt that our school needed a Bill of Rights and I wanted to be a part of 

the Bill of Rights and to help draw it up.  Human rights are important because they are basically what make us a 

democracy.” - Nicola

“I wanted to be on the Human Rights committee for the people who were coming into our school, you know.  We 

were all different and it was strange and they didn’t know what they were getting into, and if they were too shy to do 

anything they could come to one of us.” - Halley

“It’s the child’s right to get food, it’s the child’s right to be in a secure environment where they can play and grow.  We 

don’t have to worry about those kind of things but there are a lot of people out there who don’t even know that that is 

their right, you know - their right is constantly being infringed. “ - Nina 

“I have rights and I think people in this school and in this community have rights, but a lot of people don’t.  Like people 

in squatter camps, they don’t have… they have the rights, but they don’t in the practical sense.  You know in a book 

somewhere they have the rights but they don’t have a house, they’re not going to school, and they go to bed hungry.” 

- Bebe 

“The most important right for teachers is the right to be able to teach a class without having to worry about one or two 

pupils holding them back and failing in exams - then that would refl ect badly on the teacher.” - Nicola

“I think the most important right for teachers would be respect and privacy.  Teachers have to get up in the morning 

to come in here and teach us and for doing that they shouldn’t have to take any cheek from anyone, and if there’s a 

meeting on in the Staff Room they should be able to run out and leave their classroom door open and leave their keys, 

their personal telephone numbers on the desk and no-one would go in and touch them.” - Nicholas 

“Change isn’t going to happen if you just leave it up to someone else to do what has to be done.  I think it’s up to all of 

us to kind of push for change.  I mean we can’t sit back and complain about the crime and everything that’s going on 

around us if we’re not going to do something ourselves.  So I think it’s important for me to help our country to become 

better.  I kind of know what’s happening and how people in my small environment make a better place for themselves.” 

- Nina

“Our parents, not all of them knew their rights and now you see that when certain things happen they don’t know how 

to react, whereas we as young people have to know our rights, we have to know that if something happens to us, we 

can bring up our rights and say that we want this to happen, we want that to happen.  We have the right to do this and 

nobody can maim or hurt us in any way.” – Varusha
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DIRECTOR’S CUT

In dealing with The Human Rights Commission we saw maturity and creativity, a very keen awareness of 

responsibilities and of the need for tolerance of others and their views.  Consultation was real and meaningful where 

students truly listened to each other and acted upon what was heard.  

One thing that was really impressive was the good-natured and respectful way that sessions and debates were 

held.  Rather than always confronting each other in terms of religion or politics or gender, the students tried to get a 

consensus, to agree a solution - not to impose one, so the group could always speak with one voice.

We are grateful to the school’s community for allowing us to carry out a twelve-week process, and for putting up with 

the disruption caused by a television crew.  The students will have learned much about the media during our fi lming.  

A good lesson to learn is that what appears on television is always someone’s perception of how things are.  It 

is always someone else’s view - and it is never neutral or unbiased.  We recorded many hours of material for a 

programme which is only 23 minutes long.  I decided, as producer, what should be in and what should be cut.  If 

someone else had edited the same pictures, they could have told a totally different tale. 

It may be worth thinking about that the next time you are watching a documentary or even the news.  Whose view is 

it?  What are they trying to say?  And why are they trying to say it? 

Anyway, I hope that I captured the heart and spirit of the work being done at Malone College for Human Rights - and it 

is work. 

Based on the director’s comments

1)  Is television a good way of recording reality?

2)  Does TV distort reality?  Would the events have been different without the camera?
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SUMMARY OF THE PREAMBLE

The General Assembly recognises that the inherent dignity, and the equal and inalienable rights of all members of the 

human family, is the foundation of freedom, justice and peace in the world.  Human rights should be protected by the 

rule of law; friendly relations between nations must be fostered; and peoples of the UN have affi rmed their faith in human 

rights, the dignity and worth of the human person, the equal rights of men and women, and their determination to promote 

social progress, better standards of life and larger freedom.  They have promised to promote human rights and a common 

understanding of these rights.

The Universal Declaration of Human Rights (Summary of Articles)

1. Everyone is born free and we should all be treated in the same way.  We have reason and conscience.

2. Everyone is equal despite differences in skin colour, sex, religion and language for example.

3. Everyone has the right to life and to live in freedom and safety.

4. No-one has the right to treat you as a slave nor should you make anyone your slave.

5. No one has the right to hurt you or torture you.

6. Everyone has the right to be treated equally by the law.

7. The law is the same for everyone, it should be applied in the same way to all.

8. Everyone has the right to ask for legal help when their rights are not respected.

9. No-one has the right to imprison you unjustly or expel you from your country.

10. Everyone has the right to a fair and public trial.

11. Everyone should be considered innocent until guilt is proved.

12. Everyone has the right to ask for help if someone tries to harm you, but no-one can enter your home, open your 

letters or bother you or your family without a good reason.

13. Everyone has the right to travel as they wish within a country and to leave and return to their own country.

14. Everyone has the right to ask for protection if they are being persecuted or are in danger of being persecuted.

15. Everyone has the right to belong to a country (to have a nationality).  No-one has the right to prevent you from 

belonging to another country if you wish to and the other country is willing to accept you.

16. Everyone has the right to marry and have a family.

17. Everyone has the right to own property and possessions, this can include your home.

18. Everyone has the right to practise and observe all aspects of their own religion and change their religion if they 

 want to.

19. Everyone has the right to ask questions and to have their own opinions.

20. Everyone has the right to take part in meetings and assemble in a peaceful way.

21. Everyone has the right to help choose and take part in the government of their country, eg to vote if old enough.

22. Everyone has the right to social security and to opportunities to develop their skills.

23. Everyone has the right to work for a fair wage and to join a trade union.

24. Everyone has the right to rest and leisure.

25. Everyone has the right to an adequate standard of living and medical help if they are ill.

26. Everyone has the right to go to school.  At primary schools, education should be free and compulsory.

27. Everyone has the right to share in their community’s cultural life.

28. Everyone must respect the ‘social order’ that is necessary for all these rights to be available.

29. Everyone must respect the rights of others, the community and public property.

30.  No one has the right to take away any of the rights in this declaration.
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USEFUL LINKS- BBC SITES

1. BBC Online

http://www.bbc.co.uk

BBC Online has many sites which contain information relevant to the Citizenship 2000 series of programmes. 

2. BBC Education Webguide

http://www.bbc.co.uk/webguide/schools/

This is a searchable directory of over 3000 of the best BBC and external websites for learning - selected and 

reviewed by subject specialists and continually updated. 

3. BBC World Service: Children’s Rights 

http://www.bbc.co.uk/worldservice/aworldforchildren/

Listen to children from all over the world whose rights have been violated talking about their experiences. 

4. Stephen Lawrence Inquiry

http://www.news.bbc.co.uk/1/hi/special_report/1999/02/99/stephen_lawrence/285357.stm

BBC News Online site containing an interactive chronology of events. 

5. South Africa - Truth and Reconciliation

http://news.bbc.co.uk/1/hi/special_report/1998/10/98/truth_and_reconciliation/default.stm

BBC News Online site with a chronology of investigations into crimes committed during the apartheid era.



http//:www.bbc.co.uk/ni/education 17

CITIZENSHIP 2000

B B C Northern Ireland Learning

Additional 
Teacher’s Notes

USEFUL LINKS- EXTERNAL SITES

The BBC is not responsible for External Sites.

1. BULB Information Service, Strathclyde University

http://bubl.ac.uk

Most of the major charities dealing with Human Rights and child issues have their own websites. BULB 

Information Service provides a subject index of UK registered charities and links.

2. Human Rights Watch

http://www.hrw.org/children

Human Rights Watch is dedicated to protecting the human rights of people around the world.  The Children’s 

Rights section gives details of relevant publications, links, legal standards and latest news.

3. Citizenship Foundation Site

http://www.citfou.org.uk/

The Citizenship Foundation is an independent charity which promotes citizenship education through a wide 

range of programmes.  It has also produced a series of curriculum materials on Rights, responsibilities and 

the Law as well as the ‘moral education in secondary schools project’ etc.

4. UN Convention of the Rights of the Child 

http://www.unicef.org/crc/

An index of child rights-related information on the UNICEF Web.

5. The Northern Ireland Human Rights Commission

http://www.nihrc.org/

The Northern Ireland Human Rights Commission works to ensure that the human rights of everyone in 

Northern Ireland are fully and fi rmly protected in law, policy and practice. The Commission measures law, 

policy and practice in Northern Ireland against internationally accepted rules and principles for the protection 

of human rights and exercises to the full the functions conferred upon it to ensure that those rules and 

principles are promoted, adopted and applied throughout Northern Ireland.  This site has a young persons 

page.

6. The Equality Commission for Northern Ireland   

http://www.equalityni.org/

The Equality Commission for Northern Ireland has taken over the functions and responsibilities of the 

Commission for Racial Equality for Northern Ireland, the Equal Opportunities Commission for Northern 

Ireland, the Fair Employment Commission and the Northern Ireland Disability Council.
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1. The Northern Ireland Council for Curriculum, Examinations and Assessment

www.ccea.org.uk

CCEA is the Northern Ireland Council for the Curriculum, Examinations and Assessment. It was set up by 

government to provide advice on and support for what is taught in schools and colleges in Northern Ireland 

and how it is assessed.

2. The Social, Civic and Political Education Project  

http://www.ulst.ac.uk/unesco/scpe.htm

The Social, Civic and Political Education Project is a joint venture between the University of Ulster, CCEA and 

the Citizenship Foundation to undertake development work in Education for Democracy and Citizenship.

3. Speak Your Piece     

http://cain.ulst.ac.uk/syp/index.html

Speak Your Piece originated alongside the Channel 4 television series as a research and development project 

based at the University of Ulster in Northern Ireland.  It is founded on the principle that educators have a 

positive contribution to make in helping young people engage with controversial social, cultural, religious and 

political issues by: 

• enabling dialogue which is forthright and inclusive 

• providing alternatives to violence and avoidance as a means of resolving confl ict 

• facilitating participatory decision-making which encourages democratic processes 

This site provides descriptions of a number of interactive teaching techniques which enable young people to 

engage with issues in a more meaningful way.

4. CAIN       

http://cain.ulst.ac.uk

This site contains information and source material on the ‘Troubles’ in Northern Ireland from 1968 to the 

present day.  Also information on society and politics in the region.  
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WEB LINKS FOR ALL FIVE PROGRAMMES

Programme 1 - The Price of Fashion

 1.The International Labour Organisation

http://www.ilo.org/public/english/standards/ipec/index.htm

The International Labour Organisation has a section on Child Labour.  The IPEC pages give results of their 

research into why there is a demand for child labour and the types of work children are doing.

 2. The International Labour Organisation

http://us.ilo.org/ilokidsnew/kids.html

This is an ILO site designed for children “ILO Kids” with questions for them to answer about the issues of child 

labour.

 3. Child Labour Coalition

http://www.stopchildlabor.org

The Child Labour Coalition (CLC), organised by the National Consumers League, exists to serve as a national 

network for the exchange of information about child labour; provide a forum and a unifi ed voice on protecting 

working minors and ending child labour exploitation; and develop informational and educational outreach 

to the public and private sectors to combat child labour abuses and promote progressive initiatives and 

legislation.

Programme 2 - Fermanagh Shadow Youth Council

 1. Fermanagh Shadow Youth Council

http://www.fsyc.net

Fermanagh Youth Shadow Council’s own website detailing how they came to be and who they are. 

 2. Fermanagh District Council

http://www.fermanagh.gov.uk

Gives general information about Fermanagh, who the councillors are and what they do.

 3. Northern Ireland Youth Forum

http://www.the-hub-ni.com

The Northern Ireland Youth Forum was set up in 1980 to raise young adult’s awareness of important issues 

in Northern Ireland and to take action on them.  The Hub internet site is the latest addition to the Youth 

Forum.  It enables young adults to explore such issues as Rights & Citizenship and is responsible for raising 

awareness of political matters at home and abroad.

 4. McDonalds

http://www.mcdonalds.co.uk/

McDonalds is a worldwide fast food outlet franchise.  In 1974, McDonald’s opened its fi rst restaurant in the 

UK. Today, more than 2.5 million people in this country place their trust in McDonald’s every day - trusting the 

Company to provide them with food of a high standard, quick service and value for money.

 5. Ulsterbus

http://www.translink.co.uk/

Translink is the brand name of the integrated public transport operation of Citybus, NI Railways, and 

Ulsterbus.  The three operating companies have retained their legal status.  This site supplies information on 

all three operating companies.
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 6. The Northern Ireland Assembly

http://www.ni-assembley.gov.uk

Information about the Northern Ireland Assembly; its membership, its daily business and its committees. 

 7. The Civic Forum

http:www.civicforumni.org

The Civic Forum has been established as a result of the Belfast Agreement - Paragraph 24 of Strand One of 

the Agreement provides that the Civic Forum will act as a consultative mechanism on social, economic and 

cultural issues.  Arising from paragraph 19 of the Strand Two section of the Agreement, the Civic Forum may 

be asked to offer its views on any independent consultative forum established by the two administrations.  

This site examines the make-up of the Forum and its business.

 8. The de Borda Institute

http://www.deborda.com/

The Borda Institute aims to promote the use of inclusive voting procedures on all contentious questions of 

social choice.  This site explores the Borda count, or in its more modernised form, the ‘Borda Preferendum’.
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Programme 3 - Pluralism

 1. Black Information Link

http:www.blink.org.uk

BLINK stands for Black Information Link, a UK site for ethnic minority issues.  The site has a Youth page 

which deals with all issues that affect youths and children.  It includes articles, activities, links, games, 

guidance for people involved with youth work and a Young People and Citizenship page.

 2. Exchange House Travellers Service

http://www.exchangehouse.ie

Exchange House Travellers Service is the main provider of Youth, Support, Social and Money Advice Services 

to the Travelling Community in Dublin, Ireland.  The site contains links to other traveller and anti-racist sites.

Programme 4 - Policing

 1. The Royal Ulster Constabulary

http://www.psni.police.uk

The offi cial PSNI site containing general information about the RUC; daily press releases going back to 1996; 

the Patten Report (an Adobe Acrobat PDF document) and RUC response.

 2. SA Police Service

http://www.saps.org.za/

Offi cial site of the South African Police Service.

 3. The Patten Report 

http://www.nio.gov.uk/issues/policing.htm

A site which contains the Patten Commission Report on Policing in Northern Ireland and a statement by the 

Secretary of State on the Report.

 4. The Parades Commission

http://www.paradescommission.org/

The information on this site provides a greater understanding of the Commission and how it operates, and will 

also provide information about parades across Northern Ireland.

Programme 5 - Human Rights at School

 1. Human Rights issues in Northern Ireland

http://www.lchr.org/defenders/hrd_n_ireland/hrd_northern_irland.htm

This page looks at Human Rights issues in Northern Ireland - the Lawyers Committee is an American 

organisation which became involved with local civil rights activists in NI in the 1990s.

2. United Nations – Children’s Rights

http://www.un.org/rights/introduc.htm

Virtually every United Nations body and specialized agency is involved to some degree in the protection of 

human rights. One of the great achievements of the United Nations is the creation of a comprehensive body of 
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human rights law, which, for the fi rst time in history, provides us with a universal and internationally protected 

code of human rights, one to which all nations can subscribe and to which all people can aspire. The site 

focuses on the impact of armed confl ict on children.

 3. Human Rights Unit

http://www.humanrightsni.gov.uk

This web site contains documents, press releases and a human rights issues database amongst other 

features.  The internal and external links to government, affi liated bodies and other are relevant.  The usability 

of this web site is generally good.  Navigation is clearly set out and texts are kept relatively short.

 4. The Civic Forum for Northern Ireland

http:www.civiforum-ni.org

Offi cial site of the Civic Forum for Northern Ireland.

The BBC is not responsible for External Sites.


