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PROGRAMME 3  -  PLURALISM

This programme examines intolerance towards groups who are minorities.  The issues are highlighted by the 

experience of individuals from the African, Traveller and Chinese communities in Northern Ireland.

The programme begins with some archive television pictures of unrest in Northern Ireland’s very recent history.  This 

simplistic and often inaccurate media view of two warring tribes is criticised.  The presence and treatment of smaller 

groups did not make headlines during “The Troubles”, although they too suffered - sometimes more than larger 

groups.

We then visit a peaceful Portadown where students from Drumcree College discuss the needs and concerns of 

various groups in Northern Ireland.  Their discussion and refl ections, in a town long associated with sectarian strife, 

form the backbone of the programme and provide a framework in which the other issues are placed.

The discussion’s facilitator is a Nigerian, Femi Olayisade, who works with the Multicultural Resource Centre in Belfast 

and who has been in Belfast for a number of years.  We hear fi rst of his experience of life in Ireland with his wife and 

two children.  Femi’s culture places great importance on extended family relationships and he misses that in Belfast.  

He enjoys shopping at St George’s Market because the gossip, bargaining and other interaction reminds him of home.

The second group we encounter is the travelling community, one of the oldest minority groups in Ireland.  Different 

members of the community describe incidents of abuse and discrimination.  Michael McDonagh is a young married 

man with two children.  He describes problems he encountered as a traveller in terms of education, socialising and 

even booking a hotel for his wedding. 

Michael Mongan explains that travellers have been experiencing prejudice for generations; and Eileen Maughan 

describes how language can cause a lack of trust between travellers and settled people. 

The travellers’ section concludes with a poem written by young travellers explaining that they only want for themselves 

what others take for granted - the right to their culture, education, health and accommodation.

The fi nal group we come to is the biggest ethnic minority group in Northern Ireland with 8,000 members (and the 

biggest ethnic group in the world), the Chinese.  Anna Watson from the Chinese Welfare Association describes the 

strategies they use to help their members.  They have schemes to help young people participate fully in society, like 

English classes and homework classes, and they also run courses and classes in the Chinese language and heritage 

so that young people can keep in touch with their Eastern culture.

After looking at some of the implications of the 1997 Race Relations Act, the programme concludes with refl ections 

from some of the main contributors on the importance not only of tolerating but of respecting and celebrating pluralism 

and difference.

Key Issues 

“Pluralism” links to core concepts of Social Justice, Diversity and Interdependence, and deals with Human Rights.  It 

raises issues related to sectarianism in Northern Ireland, prejudice and racism, and ethnic minorities.  In particular, it 

considers ‘travellers’ as an ethnic group.

Key issues in the programme are:

• racist attitudes towards minorities are not the fault of the minorities: people who have negative attitudes towards 

others, purely because of their colour or culture, are the ones with the problem.

• it is only by getting to know people that we can fi nd out what they are really like.

• self-respect and self-esteem are as important as respect for others.

• people have the right to express their culture, language and traditions in a way which does not impinge on the 

rights of others.

• communication diffi culties caused by language barriers can create tensions and a sense of isolation, especially in 

communities which are dispersed over a wide area.

• it is hard for us to escape the dangers of stereotyping other religious, racial or cultural groups.
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Background

It is diffi cult to be sure exactly how many people in Northern Ireland belong to minority groups because no census 

question has been asked regarding ethnicity: this situation is due to change for the 2001 census.

There are many minority groups in Northern Ireland.  Most of them, except the Jewish and Traveller community, 

arrived after the foundation of the state.  Most ethnic minority people have come to Northern Ireland for economic 

or political reasons and their positions within society vary from the very well-integrated and successful to the very 

isolated and underprivileged.

Before viewing  

Some consideration of diversity/pluralism in the class:

Cultural Artefacts

A few days before the session, ask the group to bring in artefacts or objects which symbolise an aspect of their culture 

which is important to them. 

 (a)  Each person should describe briefl y their object. 

 (b)  Each should give a reason why it is important to them. 

 (c)  Compile a list of cultural artefacts which appeared in the programme.

CALL MY BLUFF - This game helps pupils to defi ne the term ‘diversity’.

SHIELD EXERCISE – This exercise aims to help young people to refl ect on their own identity.

COMMUNITY MAPPING EXERCISE - looks at diversity in the local area.  This may be specifi c to the Northern Ireland 

confl ict, ie symbols, people, events associated with nationalism and unionism - or it may encompass wider ethnic, 

cultural or lifestyle diversity etc.

Consider other groups who live in Northern Ireland, eg ethnic groups including travellers.  Throughout the process, 

issues of sectarianism, racism and prejudice should emerge.

The discussions and exercises contained in the pluralism module of the Social, Civic and Political Education 

curriculum provide an excellent context for this programme.
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CALL MY BLUFF

• A team of fi ve pupils is given slips of paper each with a defi nition of the term ‘diversity’.  Some of the defi nitions are 

false; one of the defi nitions is true.

• The team holding the slips must be aware of the true defi nition.

• The members of the team read each of the defi nitions in turn to the class.

• A second team of fi ve pupils tries to determine which of the defi nitions is true.  They are allowed to ask questions 

and to confer with each other.  They then make their selection of the correct answer.

• The teacher facilitates this panel game.

The 5 defi nitions are:

1. DIVERSITY

means a school that university students attend to learn how to become teachers.  They stay at this school for one 

year, but throughout that year they go out to other schools to do teacher training.

2. DIVERSITY

is a term used by divers.  When they have taken in too much oxygen they become sort of drunk and begin to 

imagine things.  This is called Diversity.

3. DIVERSITY

means a town which has developed very quickly into a city.  The town has expanded to take over several 

surrounding villages - these villages have become just districts in the large Diverse city.

4. DIVERSITY

When verses from a song or a poem are repeated over and over again and the song or poem becomes very 

boring or monotonous, this is called diversity.

5. DIVERSITY

Means differences.  No two people are the same.  Everyone is unique.  If you have a collection of people they will 

all have some differences - this is diversity.  It is a good thing and makes life interesting.

By Hugh Green, St Peter’s High School, Londonderry (SCPE pilot teacher)
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SHIELD EXERCISE – SYP

Each person should complete the ‘Coat of Arms’ according to the instructions below. 

1. In pairs, each partner should briefl y describe his/her shield to the other. 

2. Each partner should then introduce the other’s shield to the small group. 

3. Each group should then create one large shield which represents what members of the group have in common.  

These could be presented to the whole group and be displayed. 

Instructions for Pupils

On the numbered sections of the shield draw: 

1. How you see yourself.

2. How others see you.

3. How you see your future. 

4. Your hopes and fears. 

5. Design a logo that represents you. 

6. Write a motto which sums up your attitude to life. 

Courtesy of “Speak Your Piece”, fi rst printed in “Exploring Controversial Issues”
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COMMUNITY MAPPING

Oral discussion of the journey to school – car / bus / walk etc. 

• identify key features eg church / murals / restaurants / street names etc. 

• pupils describe route to class. 

• pupils draw map of route marking key features. 

• compare maps in groups or pairs. 

• class may guess the designer of map from looking at map.

Community Map

• Produce a map of the whole area using symbols for different cultures etc, also street, place and townland names. 

• Discussion of points of interest especially those relating to diversity eg history of street names or buildings.

Key Features

• Pupils identify a key feature and choose 2 words related to that site. 

• Share choices with partner and / or group. 

• Feedback to teacher.  Divide words into positive and negative. 

• Discuss any arising issues.  If controversial issues arise, these should be considered when possible.

SCPE Pilot Materials
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After viewing

1. Travellers exercise  Through the use of a story and poem, the Traveller’s exercise is designed to provoke 

discussion about traveller’s experiences from a human rights viewpoint.

2. The Invaders Word Game.  A game designed to demonstrate how word contributions from various cultural 

groups affect the language we use today.

3. Hold a discussion or debate with representatives from different groups who reside in Northern Ireland.  

Look at what rights they are being denied and what prevents them from fully participating in Northern Irish 

society.

4. You may wish to look at the “Quotations from the programme” section and discuss the viewpoints with the 

class.
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TRAVELLING COMMUNITY

AIM:     To help students examine a traveller’s experience from a human rights perspective.

PREPARATION: Photocopy one copy of Liz’s Story and Poem for each group (cut the sheet into two pieces).

PROCEDURE:

Groupwork 

♦ Divide the class into groups of 4-5

♦ Give each group a copy of Liz’s story and ask them to read it together.  Once they have fi nished, ask each 

group to list the rights which they think Liz has been denied.

♦ Once this list is complete, give each group a copy of Poem by Chrissie Ward.  Ask them to read this together 

as a group.

♦ Ask each group to name the different feelings in each verse. (sad, hurt, frustrated etc)

Freeze Frame or Collage

A freeze frame is like a photograph shot.  Each member of the group takes a position within the picture.  Once 

they have these agreed, give each group fi ve minutes to consider which of the feelings they would like to 

represent as a ‘freeze frame’.  

Alternately the teacher could give the students a number of magazines or newspapers and ask them to make 

a ‘feeling collage’ which represents their group’s image of the poem. 

CONCLUDING DISCUSSION:

♦ After the freeze frame / collage activity, the teacher could ask the students to consider whether the freeze 

frame / collage could represent Liz’s experience as well as the girl in the Poem.  

♦ It is important that the teacher refers back to the list of rights the groups made earlier, and ends the class by 

considering a list of rights denied to both girls. 

♦ To conclude, the teacher may refer to human rights questions, e.g.

  How might their rights be better protected?

  What would need to happen to improve their rights?

TEACHERS NOTES

42% of Traveller families had no toilet.

48% of Traveller families had no electricity supply.

42% of Traveller families had no water supply.

60% of Traveller families had no bath or shower.

44% of traveller families had no rubbish collection.

95% of Traveller families had no access to a phone.

(Southside Travellers- a community profi le, 1994)
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LIZ’S STORY

Liz didn’t want to go to school, she’d had enough.  Right from the start she had got a hard time from some of the other 

students.

She didn’t really know why.

-OK, she always did her homework, but why was that a problem for some of her classmates?

-And her books and copies were always neat and tidy.

-Yes she always asked the teacher a question when she didn’t understand.

-No, she didn’t really enjoy backbiting, so she didn’t join in.

But now, some people had decided all this meant:

-that she was a soft target;

-that she should be picked on;

-that she should be given a hard time.

When she walked into the classroom everything would go quiet.  Then the sniggering would begin.  When teams were 

picked, she knew no-one wanted her.  Break-time was worst.  She would always try and make it look like she was part 

of some group.  She would stand beside some of her classmates and attempt to join in the conversation but she could 

see the looks she was getting and the looks they were giving to each other.  She’d say something and no-one would 

reply.  They’d all talk about where they would be meeting later but she was never invited.  And all the time Liz would 

smile and make it look like it didn’t really matter.  But it did.

Source: Civic, Social and Political Education, Exemplar Materials, Unit One.

POEM

Standing in the schoolyard lunch-time play

Talking to the walls haven’t any friends

Because I am a traveller no-one wants me to play

And left at a corner biting my nails I wish school

Was over and I at home I would have friends

A day is like a year watching others play

Nobody really likes me in this yard I cry

But I have a mammy and a daddy and they will collect me

By and by mammy gives me lunch they steal it two of

the kids when they have eaten it it gives them lots

of strength and they start to beat me

At the wall I cry nobody seems to see me

Alone am I time is going slowly

I wish I were home there I won’t be lonely

Time is going slow I wish I was at home

There I wouldn’t be lonely

I have friends of my own

School is stupid it only makes me cry

I wish I never went there

I would rather die

Why couldn’t I stay with mammy and help her at home

There I would be happy

And never be alone.

Written by Chrissie Ward
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THE INVADERS WORD GAME

Aim:  This is a game to show how different groups contributed words which are now part of the language we 

all use.  

The class is split up into groups of six families:

1. The Browns (Celts)

2. The Caesars (Romans)

3. The Harrisons (Vikings)

4. The Lacys (Normans)

5. The Stewarts (Ulster-Scots)

6. The Hadids (Arabs)

Players: There are 2-4 pupils in each family group.

Resources: Each family is given:

 - A Family Word List – only for their own family

 - An Immigrant Word List - a complete list of all the immigrant words

 - A House Card - this has 6 Houses on it and each House has 8 bricks.

The Game: The Game is in 2 parts

Part 1 - Understanding your words

1. With your Family, agree what each word on your Family Word List means.

2. For each word write a sentence showing that you understand what it means.

3. Use all the words on your Family Word List in a single story.  The group which produces the 

shortest meaningful story is the winner.

Part 2 - Building the Houses

The Aim:  The aim of this part of the game is to fi ll in the bricks in each House with the correct words from the 

Immigrant Word List.

Playing: One member of your family must always stay at Home.  The other members of your family go to 

the other Families on a Word Hunt.

Word Hunt: Write a sentence using one of the words on your Family Word List.  Try to decide which language 

it is most likely to have come from.  Take it to another Family Group.  Ask if it is one of their words.  

They must tell you whether it is one of their words or not.  If you are right and you have used the 

word correctly in your sentence, you may fi ll it in to one of the Brick Spaces in the correct Family 

House.

The Winner is the Family which completes all the Brick Spaces in all the Houses on the House 

Card.

This game is based on an idea by John Nichol of the University of Exeter
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 THE HOUSE CARD

(Distribute to all groups)

1 The Browns (Celts) 2

3 4 5

6 7 8

1 The Lacys (Normans) 2

3 4 5

6 7 8

1 The Caesars (Romans) 2

3 4 5

6 7 8

1 The Stewarts (Ulster- Scots) 2

3 4 5

6 7 8

1 The Harrisons (Vikings) 2

3 4 5

6 7 8

1 The Hadids (Arabs) 2

3 4 5

6 7 8
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IMMIGRANT WORD LIST

(Distribute to all groups)

   

Admiral Albatross Balcony Blether

Blootert Boak Bog Coffee

Coracle Circus Court Crag

Crooked Cure Curfew Divan

Druid Galley Genius Giant

Glen Guitar Gulder Husband

Jewel Law Lemon Leprechaun

Master Macintosh Money Mutton

Pen Quarrel Root Saga

School Sheugh Sister Skill

Skitter Snare Sofa Street

Targe Thran Vicar Whiskey
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FAMILY WORD LIST

Only Distribute to The Browns (Celts)

These words were introduced from Gaelic:

Bog   Coracle   Crag   Macintosh

Druid   Glen    Leprechaun  Whiskey

Only Distribute to The Lacys (Normans)

These words were introduced from Norman:

Court   Curfew   Giant   Mutton

Jewel   Master   Money  Galley

Only Distribute to The Caesars (Romans)

These words were introduced from Latin:

Circus   Cure    Genius  Street

Quarrel   Pen    School  Vicar

Only Distribute to The Stewarts (Ulster-Scots)

These words were introduced from Ulster-Scots:

Blether  Blootert   Boak   Targe

Gulder  Sheugh   Skitter  Thran

Only Distribute to The Harrisons (Vikings)

These words were introduced from Norse:

Crooked  Husband   Law   Root

Saga   Sister    Skill   Snare

Only Distribute to The Hadids (Arabs)

These words were introduced from Arabic:

Admiral  Albatross   Balcony  Coffee

Divan   Guitar   Lemon  Sofa



http://www.bbc.co.uk/ni/education 13

Teachers’ Notes

B B C Northern Ireland Learning

CITIZENSHIP 2000 Additional 
Teacher’s Notes

QUOTATIONS

Some of the following quotations from the programme can be used to stimulate discussion. 

“I happened to see a TV interview and the interviewer had gone out to the people on the street and had asked 

people whether they thought there was a problem of racism here in Northern Ireland.  It was interesting that each of 

the people said that there wasn’t a problem because there weren’t that many ethnic minority and black people here 

yet.  Which in itself was saying that it is the actual presence of the people which causes the problem rather than the 

reaction of people from the so called majority communities, which is where the problem actually is.” - Deepa Mann 

Kler

“I live here with my immediate family - my son, my wife and my daughter.  First and foremost you run into some culture 

shock, value shock, and the fact that you are existing more or less without your own extended family around you 

which is a prized possession in my own culture.  That was a problem for me when I came.” - Femi Olayisade

“It’s tough.  It’s hard because of other people’s attitudes towards you.  They don’t know you.  They don’t trust, they 

don’t know who you are - what makes you tick - what makes you live in these harsh conditions.  It’s that hard to get 

through to them that you want to live this way.  If you’re born black you can’t change your colour.  If you’re born a 

traveller you can’t change.” - Michael Mongan

“In Northern Ireland we’re a very divided society.  In Northern Ireland we are a very sectarian society and I think we 

all need to understand that we are all different but we are all equal.  We all have a part to play and that diversity is 

only going to add richness to our lives.  Rather than say ‘You are from the other side’ or ‘You are from very far away, 

we don’t want you’, it’s really opening yourself up.  There is a lot to learn in life and there is so much in life that it isn’t 

just about you, yourself, about your identity.  It’s about opening your eyes out to see others and embracing others and 

celebrating diversity.” - Anna Watson

“One of the key words would probably be respect, you know respect for everybody, you know white people, black 

people, Chinese people, Muslims, Hindus - just everybody.  It’s because you know if everybody’s treated the same, 

then you know everything will be alright, but if everybody’s not, then it leads to confl ict.” - Blathnaid McCooey

“The world is so small because of technology.  You don’t know where you’re going to be tomorrow.  When you step out 

of your community you become a minority and you should treat others just like you want others to treat you.” - Femi 

Olayisade

DIRECTOR’S CUT

In the beginning, this programme was going to be called “Ethnic Minorities” but we decided after discussion that the 

very term ‘ethnic minority’ does not do justice to the needs and concerns of the various groups in our society.  A group 

can be a minority in one area yet be a majority elsewhere.  This is well illustrated by the experience of the Chinese 

community; a minority in Northern Ireland but a majority group in global terms.  Also, the term ‘ethnic minority’ in a way 

is unfair as it shifts the focus of any problem from where it should be -with all of us in society especially those who 

infl ict abuse or who discriminate - to the people who suffer abuse and disadvantage most.
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Estimated Population of Ethnic Minorities in Northern Ireland

Please note:

• the fi gures are estimates and intended for information purposes as a rough guide only.

• true fi gures are likely to be much higher.  More accurate information will be available after the results of the 2001 

census become available: the 1991 census included a question on religion but not on national / ethnic background.

• the list of languages does not cover all minority languages within the cited communities.

Table 1 - Communities with over 500 members

Community Numbers Main Languages Main Geographical areas within 

Northern Ireland

Chinese 8000 Chinese (Cantonese) South/East Belfast / Craigavon / Londonderry / 

Down / Lisburn

Western 

European

3000 (Various) Various

Indian

 

1500 Hindi English Greater Belfast 

Punjabi Belfast/Derry

African 1500 English, Swahili, 

Fulani, Xhosa 

Belfast / County Antrim

Travelling 

Community 

1500 English, Cant West Belfast / 

Londonderry / Newry

North 

American 

1500 English Various

Pakistani 1000 Urdu, English, Punjabi, 

Mirpuri 

Greater Belfast / Craigavon 

Jewish 

Community

500 English North Belfast

Notes for Table 1

1. The Chinese community includes people from Hong Kong, Malaysia, Singapore and mainland China.  

The community is largely Cantonese speaking.  Although Mandarin and Hakka are also spoken, all are 

colloquially referred to as “Chinese”.

2. Western Europeans include Germans (800), French, Italians, Spanish (500), Scandinavians (100), Dutch 

(30) and Portuguese (20).

3. The African community includes Nigerians, Kenyans, Ghanians, South Africans and Zimbabweans.

4. The Indian community includes many members of the Sikh community who are often Punjabi speakers.
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Pluralism

Estimated Population of Ethnic Minorities in Northern Ireland continued

Table 2 - Communities with 20 to 500 members

Community Numbers Community Numbers

Iranians 350 South Koreans 150

Malays 50 Arabs 300 

Eastern Europeans 100 New Zealand 50

Vietnamese 300 Greeks 50 

Guyanese 30 Bangladeshis 300 

Australians 50 Thais 30

Latin Americans 150 Japanese 50 

Indonesians 20 Filipinos 150

Turkish 50 Sri Lankan 20

Notes for Table 2

1. The Arab community includes Palestinians, Lebanese, Syrians, Egyptians, Libyans, Saudis and Iraqis.

2. Latin Americans includes Colombians (50), Argentinians (30), Chileans (20) and Mexicans (10).

3. Eastern Europeans include Bosnians (30), Croatians, (10), Polish (10), Romanians (10) and Serbs (10).

Table 3 - Religious Groups

Whilst many Ethnic Minority groups include those who are Christians or have no religion, there are also numerous 

members of other faiths in Northern Ireland.  

Religion Number

Muslims 3000

Hindus 800

Sikhs 500

Jews 500

Bahá’ís 319

Buddhists 50


