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Introduction

The Social, Civic and Political Education Project based at the University of Ulster has been working with the 
Northern Ireland Council for the Curriculum, Examinations and Assessment and the Citizenship Foundation 
in 25 post primary schools to develop a Citizenship curriculum for Key Stage 3 in Northern Ireland. These 
fi ve programmes provide resources to support the new curriculum. 
The unit places particular emphasis on the duties, responsibilities and rights which individuals have 
as citizens and examines ways in which young people can play an active role in the life of the local 
communities and beyond.
Each of the fi ve programmes concentrates on at least one of the three Key Concepts of SCPE which are 
underpinned by the United Nations’ Charter on Human Rights. These are diversity / interdependence, 
equality/justice and democracy / active participation.
Issues and concepts are examined on three levels: Local (classroom, neighbourhood) National, and Global.

For young people to gain an understanding of the concepts of Citizenship and of democracy, it is important 
that they are given opportunities to experience these in the classroom context and in the school as a whole. 
Therefore, in the SCPE Curriculum, the pupils’ understanding of process is as important as their grasp of 
content. Within the Curriculum, suggested Year Ahead Models are available to chart possible routes by 
which the core concepts may be explored.

 

PROGRAMMES

Teachers’ notes for each of the programmes follow the format:

  - Description of programme content
  - Some key issues

  - Background information

  - Suggestions for pre-viewing discussion
  - Suggestions for post viewing discussion on programme content, programme maker’s approach and possible  

    further action

  - Contacts, web sites

1. The Price of Fashion

2. Fermanagh Youth Shadow Council

3. Pluralism

4. Policing

5.  Human Rights at School
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Process

The programmes deal with subject matter which is relevant to the lives of young people in Northern Ireland and which 
allows pupils to examine complicated issues from various perspectives.
The programmes try to be positive and inspirational (but not in a naive way) and to foster the subtext that human 
rights are everyone’s rights and should be worked out in a democratic and tolerant way. Students should learn that it 
is good to have and express opinions and that its healthy to question other opinions and sources of information in a 
respectful way. 

This approach dovetails well with the rationale of SCPE. In the early stages of the SCPE Project it was recognised 
that the three core concepts of Diversity/ Interdependence, justice and democracy are problematic and contested in 
Northern Ireland therefore it is impossible to teach these didactically, they must be explored and personally defi ned. It is 
important to engage students in the debates about these contested concepts. 

A fundamental dilemma in Citizenship Education is whether to empower students for active participation in society, 
or to train young people how to be “compliant” citizens. The former aims to encourage young people to refl ect on the 
world around them, their own place in it, and to build their capacity to change society. The later approach emphasizes 
compliance and neglects the possibility of change. The former speaks the language of engagement, challenge and 
opportunity while the latter uses the language of duty responsibility, and obligation. 

It is important that pupils develop 
· a realistic understanding of the social, civic and political dimensions of their lives and the community. 
· A vision of the potentialities for change
· A sense of their own potential to participate in democratic processes to realise change in themselves and the 

community.

 

Year Ahead Model

This Year Ahead Model has been developed by one of the schools in the SCPE Pilot Group. It is one suggested way 
of providing opportunities to explore the concepts of Diversity and Interdependence and Human Rights in Year 8.
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Social, Civic and Political Education  Year 8   Year Ahead Model  
MONTH WB CONTENT ASSESSMENT

Sept Differences and similarities between class members Design a ‘personal portfolio’ outlining personal 
characteristics, hobbies, likes, dislikes, etc.

Defi nitions of pluralism and diversity Write a poem highlighting how we are different but 
similar

Different but similar

Different groups and cultures within NI Design a wall mural highlighting diversity within your 
class.

Events associated with different groups

Oct

HALLOWEEN HOLIDAY

Nov What shapes individual and group identities In groups, design a poster illustrating the two main 
traditions in Northern Ireland

Concepts of culture, identity and community

Racism and sectarianism Write a newspaper article highlighting confl ict over an 
issue between the two groups.

Northern Ireland and the World

Dec END OF TERM EXAMINATIONS

Similarities / differences between countries of the world

CHRISTMAS

Jan Differences between cultures and how this causes 
confl ict

Confl ict Resolution Research one example of confl ict between groups 
and how this was or can be resolved.

Feb Social Justice and Human Rights

Relationship between Human Rights and Responsibilities Design a poster outlining the main concepts
associated with Human Rights and what
Responsibilities are related to each of them.

Mar Human Rights in your School Design a class Bill of Rights

Creating a fairer classroom Using two case studies explore individuals’ 
experiences of Human Rights and the responsibilities 
related to them.

Apr Universal Declaration of Human Rights and the 
Convention on the Rights of the Child
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EASTER

May Standing up for your Rights and the Rights of others Through case studies examine different groups’ 
experiences from a Human Rights perspective

Case studies outlining social injustices

Jun END OF TERM EXAMINATIONS

Taking action in defence of Human Rights Using the example of one group studies try to 
put forward a way to ensure they receive their  
Human Rights and needs

Social, Civic and Political Education  Year 9  Year Ahead Model  

MONTH WB CONTENT ASSESSMENT

Sept Introduction to issues concerning social justice Design a poster identifying social justice issues.  
Using case studies examine different groups who 
experience homelessness.

Investigation into homelessness.
In the context of equality and social justice.

Oct

Action taken to prevent homelessness

CLASS TEST WEEK

HALLOWEEN HOLIDAY

Nov Action projects to offer solutions to the problem of  
homelessness.

One piece of coursework outlining the extent
of homelessness, stereotypical images of the
homeless and solutions to the problem.

Awareness of pitfalls that lead to homelessness.

Dec Challenge stereotypes of the homeless.

END OF TERM EXAMINATIONS

Jan CHRISTMAS

Equality and justice in the world of work. A piece of coursework outlining what work 
is, the importance of work and inequalities faced by 
many at work at a local, national and global level.

Importance of work.

Feb Equality and inequality of opportunity in work.

Unemployment and its effects on society and the 
individual.
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Mar CLASS TEST WEEK

Child labour in the world today. One piece of  coursework outlining what work
is, the importance of work and inequalities faced by 
many at work at a local, national and global level.

The causes and consequences of injustices and 
inequalities.

Apr The relationship between injustices and human rights.

EASTER

Case Studies Examining the experiences of:

(i)  Refugees
(ii)  Travellers

- Refugees and asylum seekers  
- Case study considering the life     

experiences of the travelling community in 
Ireland.

May

Jun

END OF TERM EXAMINATIONS

Preparation for Portfolio  - Portfolio to be inspected.
 - Three modules studied to date.

Inspection
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PROGRAMME 1  -  THE PRICE OF FASHION

This programme looks at aspects of child labour at home and abroad. It explores the complex relationships between 
young people in N.I. who buy (or have bought for them) branded sports gear and young people in developing 
countries, some of whom make the goods for very low wages. The programme examines the power of both the 
teenage consumer and the multinational company and considers the effectiveness and implications of personal 
decisions.
The main vehicle for the programme is a discussion hosted by Stephen McCloskey from the One World Centre for 
Northern Ireland. The young people refl ect on child labour around the world and on their role (if any) in infl uencing the 
behaviour of their peers, governments or multinational clothing companies.
The programme looks at various examples of young people working in the Third World and in Northern Ireland. 
Examples are given of young people labouring in coal mines in Columbia, a cigarette factory in Bangladesh and 
clothing factories in India. We also have a more in-depth look at the production of footballs in a village in Pakistan with 
contributions from three young workers.
Local situations of work shown include that of Peter, a young mechanic in Belfast who works on his father’s racing car 
and of Jim, who helps out in his family’s chip shop and we follow young people to an Oxfam shop in Belfast to fi nd out 
about Fair Trade Goods.
The programme does not offer any fast or simple explanations. Instead it puts forward a range of views and 
experiences which can be compared and assessed by the viewers.

Key Issues

“The Price of Fashion” links with the core concept of Social Justice and deals explicitly with Human Rights.  It 
considers the Human Rights of the child in relation to child labour/abuse and child poverty.  Direct comparisons are 
made between the life of children in Northern Ireland and those in the developing world.

Key issues in the programme are:

· Children are often unaware of their rights.
· Rights of young people at home and abroad and different expectations young people may have.
· Child Labour is not always a bad thing. 
· The power of advertising and the markets. 
· Because of modern technology and global markets, links between people are stronger than ever and 

decisions made in Northern Ireland can affect people thousands of miles away.
· Most development organisations believe that poverty is the main reason for child labour.  Most also believe 

that the world market gives an unfair advantage to rich countries and has made the problem of poverty worse. 

Background

The UN Convention on the Rights of the Child was fi rst put forward in 1989.  Today about 99% of the World’s children 
live in countries whose governments have agreed to abide by it.  Among the main articles which concern child labour 
are Article 19 which states that every child should be protected:
 
“from all forms of physical or mental violence, injury or abuse, neglect or negligent treatment, maltreatment or 
exploitation, including sexual abuse, while in the care of parent(s), legal guardian(s) or any other person who has the 
care of the child” 

and Article 32 which states that the child has:

“the right to be protected from economic exploitation and from performing any work that is likely to be hazardous or to 
interfere with the child’s education, or to be harmful to the child’s health or physical, mental, spiritual, moral or social 
development.” 

In spite of this, children are the most vulnerable group in the world.  Approximately 100 million young people under the 
age of 15 have to work.  These children are often exploited and some have to work in dangerous conditions.  It is also 
estimated that more than 13 million children die each year in the Third World because of hunger and disease. 
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But the issue of child labour is very complex.  There are no easy answers.  Many young people are expected to work 
and are rewarded for it both fi nancially and in terms of their self-esteem.  Often, learning a trade is their education and 
they are glad to be able to help their families, especially as the family’s survival may depend on it.

It could be argued that the image of the helpless, carefree child is a modern Western construct and that not many 
cultures have the romantic image of childhood found in wealthy industrialised countries. Imposing our Western values 
on others could be very dangerous and almost seen as a form of colonialism.  What cannot be denied, however, 
is that children are very vulnerable to abuse and economic exploitation especially where there is poverty and 
unscrupulous business practices.  In the context of globalisation weaker workers, of all ages, are very vulnerable.

Globalisation

The world’s states and their economies are becoming increasingly integrated, particularly in the past thirty years. 
Finance, labour and trade markets continue to merge, with little regard for territorial boundaries.  Major drivers of 
this process are multinational corporations (who seek new markets and cheap production areas for their goods) and 
national governments, particularly Western ones (which are often manipulated and infl uenced by big business).
The globalisation of the world’s economy has meant that governments all over the world have needed to attract 
foreign investment and production to their countries.  However, these governments have had little control over the 
practices of the multinationals who do come, or those who supply the multinationals.  The major fear especially in 
poorer countries is that large transnationals will simply leave if the host country has too many regulations (e.g. on 
wages, health, safety, environment) and go where it is cheaper to operate.  In this type of situation, the abuse of 
workers, some of whom are very young, can be common.
Concerned consumers in wealthier countries are in a dilemma. If they demand higher wages and better conditions 
or if they boycott certain products, the producers may feel it is not profi table to make the product or to remain in a 
particular location, leaving the workers and the country in a worse position than before.  Globalisation means that the 
links between people world-wide are much stronger and more complex than before.  We all can have a great infl uence 
over others so we need to think carefully about our actions. 

Before viewing

Points for discussion:
· The class could be asked to make a list of words which they think describe the Third World
· Does anyone in the class work? What do they think of it? Does anyone know the extent of child labour in the 

world? 
· How important are fashion and material goods to you? Pick an item that belongs to you and fi nd out where it 

was made. Share this with the class.

Activities:

1. Needs and Wants Card Game: The activity to follow will help children differentiate between 
wants and needs.  The picture game activity encourages discussion about basic human 
needs and basic rights.  Many questions can arise from discussions about rights and 
responsibilities. 

2. Rajeesh’s story: This exercise explores children’s experience of human rights and considers 
those rights that are denied to children in other contexts. It encourages young people to 
consider whose responsibility it is to work for children’s rights.

3. Giant Steps :This exercise helps young people to understand that everyone, often as a result 
of circumstances beyond their control, has different levels of opportunity in a whole range of 
areas.

Resources:

UN Convention of the Rights of the Child http://www.unicef.org/crc/

Summary of the Universal Declaration of Human Rights
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After viewing

Discussion:

· How do the different examples of work compare? Are there examples of bad practices in Northern Ireland?
· Who actually benefi ts from different types of work in the long term?
· Do we, because of our culture, have a different view of childhood to people in the Third World?
· Do we really have a choice when we buy popular brands? 
· Do young people in rich countries have more rights than those in poorer countries? 
· As global citizens could we or should we do anything about child labour?

After viewing activities

1. Action project: Shopping trail : fi nd out the cost of one single outfi t each pupils has.
      Investigate :

• where each piece of clothing is made
• how much they might cost to produce
• how much people are likely to have been paid to produce each item, etc

2. Birthday Girl - Trainer Boy : This exercise helps pupils to explore issues of human rights and 
responsibilities relating to child labour and fashion in local and global contexts

3. Debates

“Every government should do all in its power to abolish Child Labour”
“Fashion makes life better”

These could take the form of role plays with pupils taking the roles of representatives from:
· Nike 
· UN Commission for Rights of Child 
· NSPCC etc.
· Government eg UK, Ireland, India, Indonesia etc

You may wish to look at the “Quotations from the programme” section and discuss with the class the viewpoints 
raised.
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The Story of Rajeesh

PROCEDURE:

Divide the class into pairs of students and give each pair a copy of Rajeesh’s Story.

Pair Work

With a partner, take a set of the Human Rights Cards and place them in two piles: those rights you think Rajeesh is being 
denied and those rights you think Rajeesh enjoys.

Look at the bundle of rights that Rajeesh is being denied.  Are there things you can suggest that would help move any 
two of them from the DENIED bundle to the ENJOYED bundle.

Teacher takes feedback from each pair and leads discussion on the rights being denied and enjoyed.

• What has contributed to the denial of Rajeesh rights?

• What might contribute to the changing of his situation?

• Who are the people in Rajeesh life who can take responsible action (Rajeesh, his boss, his government, the UN, 
agencies like Trocaire and other human rights groups, ourselves...)?

Rajeesh’s Story

Rajeesh’s mother shook him gently.  “Time to get up.  It’s 6 o’clock”.  Rajeesh dragged himself up from the fl oor and 
rolled up his sleeping mat.  His mother handed him a cup of warm sugary tea.  “Hurry Rajeesh”, urged his mother.   “Anut 
will arrive soon.” Just then his friend Anut appeared at the door.

Rajeesh and Anut ran to the tannery at the end of the street where they worked for the past two years.  When Rajeesh 
was seven years old his father had been hurt in an accident and couldn’t work anymore.  Someone had to work to feed 
Rajeesh’s two brothers and four sisters.  Rajeesh’s mother spoke to the boss of the tannery - the boss agreed to give 
her a loan for one year if Rajeesh would work for him.  Each week the money he earned would be used to pay back the 
loan and the little which was left over would be paid to Rajeesh for the family to buy food, clothes and medicine.  By the 
end of the year the loan was paid off.  The family now needed another loan to pay for the dowry of Rajeesh’s older sister 
who was getting married later in the year.  The family took a bigger loan the second year.

At the tannery some of the older boys and girls were lifting cowhides off the delivery carts and carrying them on their 
heads to the pits.  The hides were then put into the pits.  The smell of water from the pits fi lled the air - the chemicals 
used to clean the hide gave off a terrible smell.  Rajeesh and Anut jumped into one of the pits and began pulling the 
hides through the chemical mixture.  The chemicals in the water made Rajeesh’s skin sting and itch.  As each hide was 
lifted out it was put to one side.  

By lunch-time there was a small pile by the side of the pit.  Rajeesh was hungry and took out his lunch of rice cakes to 
share with his friend Anut.  “Quickly back to work” called Ranga.  “Here comes the boss.  Be careful - he’s in a mood”.  
Anut got up slowly.  The boss who was passing lashed out and struck him.  “ You lazy boy.  If you’re not careful you’ll 
be out of this factory”.

Rajeesh often thought about the shoes that were made in the factory from the hides he helped to clean.  These shoes 
he knew went to Europe and North America.  At 6 o’clock the day’s work was fi nished.  This evening was a busy 
one for Rajeesh.  He is going to the local centre where boys and girls working in the factory learn to read and write.  
Rajeesh carries his learning kit home with him.  He is very proud of it.  It means he can learn at the weekends.  He 
loves showing his mother and father just how much he has learned.  He hopes that when he can read and write he will 
be able to leave the tannery and fi nd a better job.  Maybe he could then earn enough to buy a small plot of land where 
his family could grow their own food and have clean water.

Source: Trócaire, who are currently supporting a group of people in the Indian City of Madras in their work with 
children who are forced to become labourers in local factories.



http://www.bbc.co.uk/ni/education 10

B B C Northern Ireland Learning

CITIZENSHIP 2000 Additional 
Teacher’s Notes

GIANT STEPS

WHAT YOU NEED TO DO:

AIM

That young people explore some of the barriers to development experienced by children through the world.

TIME 

1 hour

YOU NEED

A large space.  Labels with names and countries of origin.  A role card for each player – you may need to make copies 
of some of the roles.

Brainstorm on what are the rights we need in order to develop, ie the right to food; the right to education; the right to 
shelter, etc.

Photocopy the role cards and give each person one to read.  Ask them to make a label showing their name and 
country of origin and to attach it to themselves.  (Depending on the size of your group more than one person may 
have the same role.)

Ask them to think about who they are, where they live, how many are in their family, etc.  Now ask them to stand in 
character at one end of the room.  Ask the groups to stand with their backs against the wall and use the full length of 
the room.

Explain that you are going to call out statements.  After each statement is read they must take a giant step, a baby 
step, or stay where they are depending on what the statement means to them. Take a giant step if you can do it quite 
easily. Take a baby step if you can only do it with diffi culty.  Don’t move if you can’t do it at all.

Emphasise that the aim of the exercise is to try to experience what life is like for their character – it is not about 
reaching the end fi rst.

Now call out the fi rst statement.  Once everybody has responded, ask them to explain what they did and why.  Choose 
more statements from the list, read them out, and allow participants to make their move.  When all the statements 
have been read, begin the debriefi ng.

DEBRIEF

 
 -  Who got furthest along?  Why?
 -  How did you feel when you took a giant step/couldn’t move?  Were you happy/angry?  Why?
 -  How did you feel when others were moving at a faster/slower pace than you?
 -  What are the basic human rights/needs that we all share?
 -  What are the main obstacles to development that people face in their lives?
 -  Why do you think such differences exist in Ireland and in other countries?
 -  Choose one character, eg the Bosnian refugee.  Discuss what could be done so that she could fully enjoy her 

rights.
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Statements

I have been to primary school.
I can speak out in school about rules which affect me.
I could go to university.
I can choose what subjects to study.
I can wear whatever clothes or jewellery I like.
I can play games or sports or rest every day.
I can live with my parents.
I can meet my friends.
I can criticise the government if I like.
I have enough to eat and drink.
I am paid the same wage as anyone else doing the same job.
I can practise my religion.
I can travel by bus.
I can learn to speak my own language at school.
I can speak out about things that affect me.
I can get information which I need.
When I am sick I can go to a doctor.
When I am old enough I can marry whoever I like.
When I am older I will get a good job.
I can join any group or organisation I like.
I have a rich culture and heritage.
I live in a clean environment.

ROLE CARDS

Zlata: You are a refugee from Bosnia.  Your parents have been killed and your uncle has brought you to 
Ireland with his family.  You are all waiting to be told whether you can stay.  You are Muslim.

Aine: You live with your mother and sister.  Your hobby is woodwork.  You would like to do this for your 
Junior Certifi cate but the subject is not taught in the Girls’ Secondary School you attend.

Patrick: You live on a halting site with your family in a caravan.  You have been to four primary schools, each 
in a different town.  Now that you are 12 you don’t go to school any more.  Travellers have their own 
language called Cant/Gammon.

Maria: You had polio as a baby and now need a wheelchair to get about.  You like reading but the local 
library has steps so you cannot go in without help.

Lin: You live in Hong Kong where your mother has many business interests.  She is worried that the 
handing back of Hong Kong to China might make life a bit more diffi cult, although you know you are 
much better off than many people in China.

Paulo: You are 8 years old and live in Rio de Janeiro, Brazil.  Every day you work by selling peanuts on the 
street.  You live in a small house with your family but sometimes because of rows at home you sleep 
the night on the Cathedral steps.

Niamh: You live with your parents, your two brothers and sister in Cork.  Your house is big and you all have 
your own bedrooms which you think is great because you have lots of study to do for your exams.  
You are planning to go to university next year where you plan to study computer science.

Kandeshie: You live in Namibia and have just moved into a new modern house in the capital city Windhoek.  
Your father has been promoted and now has a good job with the government.  He is even talking 
about sending you to a new school in South Africa where you will get a much better education.

Maya: You are a 15 year old living in the Bronx area of New York.  Your Mom is a single parent and tries 
to make ends meet by cleaning houses and living on welfare.  Your neightbour hood is pretty 
dangerous and you don’t feel safe at night.  You try to work hard at school but it is hard when the 
school is rundown and over-crowded.

Angus You live on a farm with your family in the Scottish Highlands.  The weather is harsh and the farm 
work is diffi cult but you really like it.  Your grandparents live with you and you enjoy listening to your 
grandfather’s stories about Scotland.  Times are hard and your parents always seem to be worried 
about making ends meet, there is even talk of the family leaving the farm and moving to the city so 
your parents can fi nd work.

Used by permission of DEFY – Development Education for Youth. First printed in “The Rights Stuff” published by 
DEFY, Amnesty International and Trócaire.
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Birthday Girl – Trainer Boy

Guidance:

· Two pupils (preferably a girl and a boy) should read The Birthday Girl and Maru’s story;.  
· The teacher may then present the additional information (Section A) to the class to give the pupils a context for 

these two stories.  
· The teacher may then facilitates a class discussion using the questions from Section B.  
· As an extension exercise pupils might be asked to think about appropriate events they might run to mark 

Children’s Rights.  Split the class into small working groups to plan separate achievable events.  
· Further connected issues for discussion have been highlighted after the questions in Section B.

Phoebe’s Story

“Hi my name is Phoebe and I am so excited!  You see tomorrow is my thirteenth birthday and I’m allowed to have 
a party…ten of my best school friends are coming.  The only thing is I have to invite the girl next door just because 
her Mum is best friends with my Mum.  I really don’t like her as she fat, smelly and wears really naff clothes, but I’ve 
decided to just ignore her as it’s my birthday and I’ll do what I want!”

“Oh, I was supposed to tell you that I live in Belfast, Northern Ireland and I’m in Year 8………..and I don’t really like 
school but would miss all my friends and some of the teachers if I didn’t go to school”.

“Anyway, Mum & Dad have been shopping all week after work.  They own a shirt factory you know and lots of people 
work for them.  But I’ve decided to go to University and become a doctor as it’s a brilliant job and you make lots of 
money. Anyway, I tried to sneak a look into one of the shopping bags, as I’m sure my big birthday present was in it, but 
Mum took it away before I had a chance and hid it somewhere!  But Mum did buy loads of sweets, chocolate, drinks 
and crisps.   I think she also bought a big banner saying ‘Happy Birthday Phoebe’, which isn’t very cool but I’ll put up 
with it.  What I really want for my birthday present….well actually I’ll get more than one…I’ll probably get about twenty 
presents….yipppeeeeee….I just can’t wait!  But I really need a pair of designer label trainers, everyone has them now 
and I want to fi t in and be cool.  They are really expensive but Mum and Dad can easily afford them for me…I just tell 
them that I’m worth it!”

“Now that I’m a teenager I expect everyone to treat me differently…better…like a proper grown up.  Dad uses the 
word respect and responsible a lot so I’m going to demand respect from everyone and try to act more responsible 
than usual.  My teacher talks a lot about human rights and children’s rights.  She says that as a child I have lots of 
rights and that people should respect these rights.  The Convention on the Rights of the Child protect me apparently! 
I’m going to make sure that everyone respects my rights from now on….no more Miss Nice Girl…I mean business!

“Must dash now and fi nish my homework…I want to play with Tanya and Mark on the Playstation later on… Bye, nice 
to have met you all.”

Maru’s Story

“Hi I’m Maru and I think I am twelve years old but I’m not too sure of my birth date.  My parents don’t read or write so we 
can’t be sure of the date and that’s the problem.  I live in Pouchen, a town in Vietnam with my parents, fi ve brothers and 
two sisters….I used to feel really grown up because I had a full time job in a factory that makes trainers but now I’m back 
in school again.  I can’t work in that factory again until I am eighteen….which feels like a lifetime away.   It’s something to 
do with laws that the government made to improve children’s lives. But if you ask me it’s stupid because my family has 
even less to eat now.  I think politicians are stupid….they are rich and don’t know how we live.”

“Can I tell you a secret, please don’t tell anyone……but I much prefer going to school as I feel free and I’ve more time 
and energy to play games with my friends.  I’m also learning new things and I can now write my own name….it’s cool!  
Work in the factory was really tough.  I worked eight hours a day and was only allowed to the bathroom once in the 
day…that felt horrible.  I used to faint quite often as the factory was really hot and smelt of chemical fumes……..well 
actually it stills stinks that’s what my parents tell me…….. because they still work there.”
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“Since I left work we barely make enough to survive as the money doesn’t go far and my parents sometimes work 
65 hours in the week…..I rarely see them.  They make $20.00 a week.  My father told me that the trainers are really 
expensive to buy in other countries and I can’t understand that because they are made really cheaply.”

“I’m not sure what we would do if the factory closed ……because if you don’t earn, you don’t eat…..that has become my 
family’s motto.  As soon as I turn eighteen I’ll be back at work……..but I might try to get a job before that and maybe lie 
about my age.  I look older than twelve now…..maybe in a couple of years I’ll look eighteen.”

“I’m not sure if my life will ever change……..Right now I’m happy to have my family around me even though life is diffi cult 
for us.  But as I said already, if you don’t earn, you don’t eat.  It was good to talk to you…please keep my secret……I 
have to go now as I’ve to prepare the family meal……Bye!”

A. Additional Information

• Child labour can be defi ned as children working in conditions that are excessively abusive and 
exploitative. (Trocaire)

• Factories in Vietnam are not allowed to employ anyone below the legal minimum age requirement, which is 
eighteen in footwear factories and sixteen in light-manufacturing factories. (Trocaire)

• In 1995 more than 73 million children aged between 10 and 14 were at work.
• 250 million children aged between 5 and 14 are working in developing countries, 120 million full-time and 

130 million part-time. (Trocaire)
• Child workers are employed as they are paid lower wages than adults. (Trocaire)
• Children are regarded as being less aware of their rights and are more willing to take orders. (Trocaire)

B. Questions

1.  What are the differences and similarities between Phoebe and Maru?

2. Do you think they could be good friends?  Why?

3. Phoebe talked about rights and responsibilities.  Do you think she fully understands what human rights  
    and responsibilities are about?

4. Do you think that Maru realises that the Convention on the Rights of the Child protect him?  How would 
    you help him?

5. What articles from the convention on the rights of the child would protect Maru?

6. What articles would you highlight to Phoebe to make her act more responsibly to others?

7. What articles of the convention would you highlight to Maru to help him and his family’s situation?

8. It costs $20.00 to make a pair of designer trainers.  
    It costs a shop $40.00 to buy a pair from the manufacturer.
    It would cost you or me $80.00 to buy them from the shop.
    Do you think this is fair?

9. Do you have a part time job?  Is your experience different to Maru’s?

10. Organise an event to mark Children’s Rights Day.

(1) Issues for discussion:

Bullying      Respect 
Human Rights and Responsibilities   Needs versus Rights
Education      Designer Labels & Child Labour
Employment      Cultural Diversity
Conduct an action project on one of the issues and share you fi ndings with the school community.

Written by Lorraine Heffernan, SCPE Project
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Quotations from the programme

“I work for my Daddy in his chip shop and I work one day a week on a Saturday and some days if he’s short staffed or 
something I’ll go in and help him… I like working because it’s interesting and it helps prepare me for the future. I like it 
as well because I get money to save up and buy stuff for myself. I get paid £2.50 an hour. I think it’s OK for the work I 
do. 
I can save up and put it in the bank - if I needed some stuff like clothes or CDs I’d buy it for myself. I don’t work with 
dangerous machinery and I get paid well not like the people in other countries” - Jim

“I’m responsible for paying for my education - my Father looks after my brothers and sisters studies. I don’t think 
children should work because then they become very money minded and that distracts them and they need their 
studies. But stitching footballs is a must for us because I have to pay for my education” - Mohammed

“I know that there are 200,000,000 children under the age of 15 years who spend their waking hours working either to 
pay a debt of a parent or to put profi ts into multinational companies, banks. For me that is not merely an infringement 
of the convention of children’s rights but it’s abhorrent. What child labour does is rob the child of her imagination and 
her ability to play and without imagination and without play there is no hope so child labour robs children of hope.” - 
Alison Lazarus 

“In this competitive world developing countries feel that they have one big weapon, and this one big weapon is that 
their labour is cheaper than the labour in other countries. And if they lose this advantage many of the problems which 
well wishers in the western world are now pointing to in developing countries, these problems will not be solved but 
they will only be exacerbated.” - Eimear

“It will be ending poverty that will end the issue of child labour where we will differ is how we go about is ending 
poverty. What I’m saying is that current policies are not ending poverty they’re exacerbating inequalities and 
exacerbating differences between rich and poor.” - Prof. Vanni Borooah

“I don’t know if I’d shop differently because there’s a lot of pressure from your friends to wear sports gear and if you 
don’t wear the stuff that everybody else wears you’re not considered cool in that you’re sort of left out. But I would try 
to get people to notice and try to get fair wages and conditions to work in.” – Daire


